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Creating a Shared Vision:
How Policy Affects Early Childhood
Care and Development
JUDITH L. EvANS

A

recent policy initiative in Ghana. The Accra
Declaration. has established a radically new
perspective and approach to the country s
attention to young children It puts highest
priority on children who are at greatest risk.
It calls upon all relevant government
departments. agencies. non-governmental

organizations, individuals, and other partners in early
childhood development to collectively broaden
Ghana s scope and vision for young children The
Accra Declaration has provided the impetus tor
greater cooperation between government donors and
nin governmental organizations. It also sets the stage
tor a very different kind of programming for young
children and offers official sanction for a greater vari-
ety ot activities to receive attention and funding
Moving away trom the more traditional emphasis on
preschools as preparation (or formal schooling, it calls
for early childhood care and development pro .
grammes to make a range ot comimmity-based ser

vices available to the children who are most in need.
Because the policy arose from a National Seminar

on Early Childhood Development 1993). it repre-
sents a process of thinking about young children and
their needs camed out collectively by diverse stake-
holders in ECCD As the Ghana government works to
adapt its education and social strategies to this new
perspective it will be supported by the stakeholders
who helped bring this focus on children forward.

What does the Ghanaian experience have to do
with you7 It is an example of the way in which non-
governmental organizations government and donors
can come together to create policies and programmes
to support young children and their families In this
edition ot the Coordinators' Notebook we will explore
what policy is and how we. the early childhood com-
munity can influence the development of policy that
supports young children and their families

Many ot us engaged in planning and creating pro-
grammes for young children see policy as a distant,
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abstract process. carried out by suited politicians sit-
ting behind paper-laden desks We view policymakers
as inaccessible as they make decisions about our fate.
dictating national priorities and how the national bud-
get is to be allocated. We are aware of policy only
when we find ourselves supported or limited by it, but
most of us do not see ourselves as active participants
in the creation of policy. In reality, however, we are
all affected by policy, or its lack, on a regular basis. If
we are going to make a real difference in the lives of
young children and their families then we must focus
our efforts on creating policies that will allow needed
resources to be shifted to structures and programmes
which can provide that support.

It is perhaps useful to step back and consider all the
levels on which we deal with policy. We begin by
defining it more clearly. According to the American
Heritage Dictionary of the English Language, (1969), policy

is "any plan or course of action adopted by a govern-
ment, political party, business organization or the like,
designed to influence and determine decisions, actions
and other matters". The definition also describes pol-
icy as "a course of action, guiding principle or proce-
dure considered to be expedient. prudent or advanta-
geous".

When we see policy as a course of action designed
to influence decisions and actions, it becomes a less
abstract proposition. At a national level policy repre-
sents a distillation of a philosophy about the role of
government in the lives of those being governed. It
positions the government in terms of what it will and
will not support. Policy guides how monies are allo-
cated and the processes that will be put into place to
disburse the monies.

There is increasing int,-rest within governments in
creating national policies that guide and validate the
provision of a broad range of early childhood care and
development and family support activities. To do that
effectively, governments need information from the
field of early childhood development on what kinds of
policies can be developed to most effectively support
young children and families.

Many within the early childhood community fear
that the energy it would take to get involved in the
political process of creating policy would be a drain
on already limited resources. Yet, for the long-term it
is importailt to focus our attention on policy. If we are
not involved in the policy process, others will be. We
have a responsibility to bring our knowledge, skills,
and experience to the creation and implementation of
policies that support young children and their fami-
lies. The early childhood community needs a better
understanding of the relationship of policies to plan-
ning and programmes, the types of mechanisms that
can be put into place to effectively serve as policy, and
how to go about creating an effective policy if that is
deemed desirable.

Within this issue of the CN the question being
explored How can we influence the development
of policy that supports young children and their fami-
lies? To try to answer that question we will present a
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series of three articles. The first offers a brief discus-
sion of what policy is and is not. It outlines the kinds
of information that policymakers need in order to
make informed policies regarding young children and
describes a process that can be undertaken to generate
that information and get it into the hands of policy-
makers. This is illustrated by case studies from
Malaysia and South Africa. The second article is a
brief discussion of the relationship between research
and policy, and the third article looks at a specific
instance in which the combination of a strong pro-
gramme and longitudinal research have led to the cre-
ation of a national policy.

Policy What it Is
and Is Not
Policy frames the course of action taken by govern-
ments in relation to the people. This happens at sev-
eral levels. At the most general level is the style of
government in placedemocratic, capitalist, socialist,
etc. At this level there are broad policies that frame how
the government operates. the judicial and legal sys-
tems and the type of economy that is in place. Within
that broad framework is social policy which addresses
the role of the government vis-a-vis families and soci-
ety as a whole. What does the government see as its
responsibility in relation to families and the care and
development of children? Within the general social
policies are sectoral policies that determine the services
to be provided by the sector. For example, there are
education policies that specify when the government
becomes responsible for the education of children,
whether or not attendance at schools is mandatory,
and if so, for how long. Within the sectoral policies
are policies that address impltmentation. These policies
are much more specific and define who has responsi-
bility for what. If there is to be intersectoral collabo-
ration it specifies how that should happen.
Implementation policies clarify the role of central gov-
ernment in relation to local units, and they define
standards and procedures. The levels are interlinked.
In order to have a comprehensive understanding of
policies within a given country it is important to assess
the policies at all levels.

As part of an article on the relationship between
policies and programmes in India, Mina Swaminathan
(1993) presented an analysis of 135 countries. She
ranked them on the continuum from developing to
developed countries, and also ranked them according
to where they fit along a continuum ranging from
market economy to socialism. Third, she rated them
from best to worst in terms of their maternity support
laws and policies. Not surprisingly the Scandinavian
countries (developed countries with a socialist philos-
ophy) had the most comprehensive set of laws and
policies in support of women and families, and the
most generous provision by the government. Also, not
surprisingly, the United States (developed country
with a market economy philosophy) was
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Working women (end men) need policies which support them as workers and parents.

ranked the worst in terms of its policies and laws in
support of women and families, and had the least gov-
ernment provision In general, whether they were
developing or developed countries, those with a
socialist philosophy had more comprehensive policies
and laws in place than countries based on a market-
oriented economy. (pg. 8)

It is important to note that simply having a policy
in place is not necessarily a good thing, for some of
the following reasons.
Policies can be inappropriate. Swaminathan
noted that many of the developing countries "have
borrowed their legislation directly from the industri-
alized countries with very different conditions, and
it is hence often inappropriate to their situation".
(pg. 9) She provides the example of the Maternity
Benefits Act (1961) in India. Within the act there
are provisions that protect pregnant women from
being fired because they are pregnant. Women are
also to be freed from doing arduous work during the
last 10 weeks of their pregnancy. This Act addresses
the needs of women working in the formal sector. In
India this is only 11% of all working women; 89%
are in the informal sector, so this Act has little
meaning for them. Not only does the Act apply to
only a very limited work force, but even within the
11%, only 2.28% of those women have benefitted
from the Act. (pg. 3) In essence the Act has little
meaning for the great majority of working women in
India.

Policies can be restrictive rather than facili-
tative. In an attempt to address an issue, policies
may be created which inhibit rather than promote
what was originally desired There are many exam-
ples of this within the early childhood field As early
childhood programmes begin to proliferate, many
governments decide they cannot afford to operate
ECCD programmes themselves. However, they
want to be supportive of the programmes being
developed as the result of NGO and community ini-
tiative. They then decide that an appropriate role
for government is to provide guidelines for the pro-
grammes and to register them so that they know
what programmes are being offered, and where. The
government develops regulations for the establish-
ment of centres. What tends to happen is that these
regulations (generally based on standards from
developed countries) are so restrictive that the
majority of current ECCD pro6rammes cannot com-
ply, and operate illegally. In effect the government
limits the availability of quality ECCD programmes
rather than supporting a diversity of approaches
appropriate to the setting. A Nigerian example illus-
trates the issue.

In 1987 the Nigerian government issued Guidelines
on Pre-Primary Education. (Federal Ministry of
Education, 1987) Within the section on Requirements
for Pre-Primary Institutions the following areas were
addressed: physical facilities, playground, furniture,
fees, tcacher qualifications, and other miscellaneous

5
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items Within the physical facilities section (pg. 4) it
states:

Building must conform to the following standards

(i) The classroom size should be 1 2 m by 6.5 in to

accommodate about 2 5 children,

(ii) Each classroom should be cross-ventilated and well

lighted,

(iii) Each classroom must have storagefacilities and built-in

cupboards for items of equipment,

(iv) The classroom should have two access doorways to

serve as alternative exits, and a veranda on either side

of the classroom,

(v) There must be a cloakroom, toilets and wash hand

basins of appropriate height.. .

In terms of furniture the guidelines state:

Provision of chairs and table) suitable for different ages and

sizes should be made. Tables should be made of polished wood

or formica surfaces. Chairs and tables should be of light

materials and carry no sharp edges. There should be a large

table with drawers for teachers' use. Provision should be made

for book racks and toy storage in every classroom. (pg. 5)

In terms of the playground it requires:

(i) A well-fenced playground of varying size according to

the enrollment of the school...

(ii) The playground should be grassed and installed with

facilities for climbing, jumping, pulling...

(iii) A track or hard surface for pushing along wheeled toys

should be provided... (pg. 4)

Few early childhood programmes could meet these
criteria. For example, it is hard to imagine that people
are able to create grassed playgrounds in the majority
of settings in Nigeria. These regulations necessarily
restricted the growth of registered prepnmary pro-
grammes, and incidentally led to an increase in the
number of unregistered clandestine programmes.

During recent years UNICEF has been working
with the Nigerian government to create a more realis-
tic set of guidelines for the establishment of early
child care, development and education (ECCDE) cen-
tres.(UNICEF, 1994) Some of the differences are illus-
trative of a shift from referencing the experience of
developed countries to a focus on creating context-
appropriate programmes for children. They begin by
stating that there are different types of centres (mod-
els) that can be developed (pg. 2). These include:

a. Rural community-based centres (in community buildings

or multipurpose halls),

b. Periodic, rural market-based centres,

c. Urban, market-based centres in low cost shades (sic) or

market stalls

d.Work environment-based centres,

e Pre-school annex (in primary school premises during

school hours),

f Church/ Mosque annex (in or near the Church or Mosque),

g. Home-based centres,

h. Factory/office-based creches

The requirements in terms of physical facilities have

become:

a. Building must be safe, strong and in good condition,

b Classroom must:

be spacious

be located on the ground floor if a storied building. .

be equipped with age appropriate seats and mats.. ..

In terms of the playground, it now calls for a "play-
ground, grassed or filled with sand and with equip-
ment safe for children's climbing, jumping, swinging,
balancing". (pg. 4)

Thus there has been a shift from the regulations and
standards based on Western, developed country
norms to regulations that are more responsive to local
needs and resources. Today the policies and the deriv-
ative laws and regulations are more supportive of the
development of a range of ECCD alternatives within
Nigeria, all of which could be registered.
Policies can be contradictory. An example
comes from India. (Swaminathan, 1993) In 1990,
India adopted the National Code for Protection and
Promotion of Breast-feeding. In 1992 the Regulation
of Infant Foods, Breast Milk Substitutes and Feeding
Bottles Act was passed. In essence these support
breastfeeding for the first 4-6 months of life.
Meanwhile the Maternity Benefits Act cited above
provides a woman with only three months of mater-
nity leave. Since some time is generally taken prior
to the birth, maternity leave does not take the infant
into even the fourth month of life. Within the
Maternity Benefits Act, once women return to work
they are entitled to two 15-minute nursing breaks,
with a small amount of time allowed for travel if the
infant is in an off-site creche. The number of work-
ing women who could actually continue breastfeed-
ing within these limitations is minuscule. Thus while
the two laws (the 1990 National Code and the 1992
Regulation of Infant Foods) try to promote breast-
feeding the Maternity Benefits Act effectively forces
women to use bottle feeding once they have
returned to work.
Policies can have unintended consequences.
Many countries have instituted policies that state
that establishments employing more than a given
number of women have to provide creches at the
workplace for their workers' children. This law was
enacted to protect women's jobs. It also facilitates
breastfeeding and the caretaking of the infant by the
mother. It allows women to return to work soon
after the birth of the child, While this policy is sup-
posed to help maintain women in the workplace, in
many instances it has restricted women's participa-
tion in the formal sector. Employers simply hire
fewer than the minimum number of women required
to establish a creche. Thus before rushing to put a
policy or law into place it is important to anticipate
the consequences.
Policies may not be implemented. To have a
policy in place does not necessarily mean that it is
being implemented. There may be good (or bad)
policies already on the books that have never been
enacted. Thus before creating a policy it is advisable
to assess what currently exists, thc extent to which it

6
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is being implemented and to determine what has
stood in the wav ot its implementation It may he
more important to t ocus on creating mechanisms
that allow for the implementation ot current policy
than it is to create new policies
Having no policy may be better than having a
bad policy. There are times when a certain mo-
mentum has been achieved be an idea and there is
informal support tor the expansion ot a programme
or protect The proiect may he flourishing even in
the absence of a clear policy to support it
Sometimes turning the spotlight onto the project
and attempting to formalize it be creating a police
to assure as sustainability can backfire. Lawmakers
can actually curtail the potential and halt the
momentum of a project through slow or self-inter-
ested deliberations Knowing when to push for a
police requires sensitivity to the political situation
and a caretul approach

With these preliminary notes about policy what it
can and cannot do we will now turn to a discussion of
the process for introducing new policy and or chang-
ing current ones.

What Is the Motivation
for Changing or
Creating National
Policy?
There are a variety of reasons for creating and 'or
changing current policy The motivation for making
the change or instituting a new policy will greatly
influence the form the new policy takes For example.
policies are often scrutinized when there is a shin in
government This is demonstrated most dramatically
in Eastern Europe. With the changes to a market
economy there have been dramatic alterations in gov-
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Knowing when to push for a policy requires
sensitivity to the political situation.

nt

ernment policy In many of the countries there has
been a shitt from a centralized government which
controls all activities to a decentralized system that
requires action and decision-making at the regional or
district level In addition the government is less will-
ing to provide the range of services that were previ-
ously accessible to families An example from Poland
is described below by Malgorzata Karwowska-
Struczyk I lit95i

Poland is a country winch after forty years of the totalitari-
an i'communist reinme. has started creating the mechanisms of

democratic and lawful systems both m the political and social
spheres of life The Republic of Poland is a parliamentary
democracy The structural transformations begun after 1959

resulted from the victory of social and political forces connected

with Solidarity an,/ the resolutions of the so-called Round
Table Meeting Only m i oia did free. democratic aeneral

elections tal:e plate in Pol,ind for the first time after the second

World War py

In the fifties and sixties treches were founded by health
departments of the State administrationthe Ministry of
Health and Social Securityat the local level After 1970.

when changes were introduced into the health services manaye-

ment, cec hes came under Departments of Health ( re. ;'s e

local representatives of the Central Administration) Up until
1992 child care institutions for small children were financed

from the state budget At the beginning Of 1992 creche man-
agement Weis taken over by koil governments

The decentralization of child care and education institu-
tions, creches included. had both negatwe and positive conse-

quences One negative consequence of creches being finaHced by

communes is that many creches have been closed doum. but not

always those with too few children Another source of creche

financing is parent fees Previously symbolic, they are so blab
at present that some parents cannot afford them and prefer non-

institutional forms of child care Parent fres cover the full cost

of meals and extra activities In addition Ihirents pay a parents

committee fee In some c0/11111111105 there is an extra .fee for toys.
toiletries etc The communes take upon themselves the staff
salaries. current repairs and equipment

As for posany Armies resulting from the local management

they consist mainly of Inqlier technical and sanitary standards
for creche buildings better Prorision of toys ,ind equipment

and more openness to parents Parents can stay in a creche
together with thoi child not only during the dlys or weeks of

the adaptive period but also after it p!Is 1-12)

Poland is an example of an instance when the
change in government has brought about considerable
changes in terms of the services that the government
is willing to provide and the mechanisms used tor the
implementation of services

Policies are also changed as a result ol internation-
al pressures There are two common kinds of interna
tional pressures The first type arc those brought to
bear by initiatives that arise from international f nra
where count: ies come together and reach mint agree-
ment on a set ol principles to be implemented For

1.4



instance. the declaration agreed upon in lomtien
Thailand as a result of the Education for All (EFA) ini-
tiative, and the UN approval of the Convention on
the Rights of the Child are good examples of this phe-
nomenon. Countries respond to these international
Initiatives by setting new goals for themselves, estab-
lishing different priorities, amending current polices
and/or creating new policies. For example, the
Government of Botswana, in the Revised National
Policy on Education. March 1994, stated:

Government recognizes the need to develop effective and com-

prehensive policy on pre-primary education with a view of

linking it to the formal education system in the long
run... Goveniment unll continue to provide an enabling envi-

roninentfor the expansion of this level of education as well as

provision of adequately trained teachers and effective supervi-

sion. (pg. 7)

As a result of international initiatives, processes are
established to determine the extent to which countries
are in compliance with international norms. (A project
to identify and develop indicators for use in the moni-
toring and implementation of the Convention on the
Rights of the Child is described on page 61 of this
Notebook.)

The second type of external pressure comes from
donors. Many international donors set up conditions
for the receipt of funds and/or loans. Some of these
involve the implementation or revision of a set of poli-
cies. For example, some countries are required to make
structural adjustments in terms of their economic poli-
cies in order to receive funds from donors like the
World Bank. Increasingly countries are realizing the
need to get their house in order before working with
donors, in order to better evaluate what the donor has
to offer. One way to address the issue is to set policies
in place so that the countries have a clear agenda
%,hen they are approached by donors. If the govern-
ment has relevant policies then it is possible to more
clearly facilitate donor coordination and reduce dupli-
cation of services. In a recent regional seminar held in
Myanmar in March 1995, where this issue was
addressed, participants made the recommendation
that there be "clear ministerial policies and solid
strategic plans of action to which donors are oriented,
and into which they must fit" (Shaeffer, 1995, pg. 13),
rather than expecting or requiring the country to
adjust to the donor's agenda.

Policies are also changed when there is an increased
awareness within the government of the need to
address a particular issue. This awareness can come
about as the result of lobbying, campaigns designed to
focus attention on critical issues, and through the use
of research (national and international).

What Is the Process
for Changing Policy?
Policy creation or change docs not need to he a top-
down proposition. It does not need to rest solely in
the hands of lawmakers and ministry personnel. Most

6

Important, policy is not created in a vacuum. Each
local solution, each successful research project, each
advocacy effort has the potential to influence deci-
sionmakers' thinking about what best supports young
children and their families. In Turkey, as reported on
page 24, a research project showing the benefits of
parent education has led to changes in the national
government policy, increasing government support
for early childhood programmes through the Ministry
of Education. (Kagitcibasi, 1995) In the United States
the mothers of children enrolled in Head Start, a
national early childhood programme for disadvan-
taged children, took to the streets in protest in the
early 1970s when the funding was about to be cut by
policymakers who believed Head Start was a waste of
money. The mothers' actions influenced policymakers
to continue support for the programme. Later, longi-
tudinal research results demonstrating the social bene-
fits of preschool education helped to cement govern-
ment commitment to Head Start, which continues
today despite massive cuts in other social pro-
grammes.

No matter what the impetus for change, policy-
making is a process. The process should assist the gov-
ernment in formulating ECCD policies linked to over-
all national development priorities. The process
should also lead to arrangements for effective imple-
mentation, monitoring, management and coordination
of ECCD programmes, and subsequent identification
of policy and strategy options for strengthening
ECCD's contribution to national development. The
next section describes a process that was undertaken
in recent years in Namibia, Malaysia. and South Africa
to create national early childhood policies.

Initiating the
Process
The impetus for examining policy can come from a
variety of sources, as noted above. As the process gets
underway it is critical to ensure adequate participation
from relevant agencies and groups, both within the
government and from outside. Then someone within
the government has to take the responsibility for actu-
ally overseeing the process. The extent to which the
exercise is taken seriously will depend on whether or
not this individual has power or access to power with-
in the system. Policy reviews that are initiated by the
Planning Office, or the Prime Minister's Office, or an
equivalent body, will get the cooperation of high
ranking officials within the various ministries. If the
initiative is taken by a ministry with low status, it may
be possible to change the policy within that ministry,
but it is unlikely that the ministry will be able to
impact national policy.

The Office or Ministry that begins the policy
review process may receive support from an external
agency. As noted, donor agencies may provide tech-
nical and/or financial support for such a review.
UNICEF is another organization that has taken an
active role in the policy-making process.
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As a result of international initiatives, such as the Convention on the Rights of the Child, countries are
examining their policies that affect children.
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Determining Who is
to Be Involved in
the Process and in
What Capacity
As noted, a government ministryl'oepartment general-
ly coordinates the process because ultimate responsi-
bility for establishing policy lies with the government.
However, a much broader constituency may well be
involved in developing the policy. This can include
citizen groups, non-governmental agencies, and the
private sector. When a broad-based constituency is
involved in the process of creating the policy, and
includes representatives of all the people who will
ultimately b affected by the policy, it is much more
likely to be accepted, embraced and implemented.

Somebody needs to take the lead in overseeing the
process. The ministry or office that initiated the activ-
ity may continue to coordinate it over time, or stake-
holders may-decide that the policy would carry more
weight if overseen by a different ministry with more
perceived power For example, in the Education ft..:
All Initiative, Ministries of Education are designated as
the key implementors. However, in many countries it
has been necessary to involve other ministries and
offices in order to develop national social and eco-
nomic policies that would support the initiative and
garner the necessary resources required by the
Ministry of Education to meet national educational
goals.

Because government ministries are generally inter-
dependent, and sometimes must compete for limited

resources, it is important that the formation of nation-
al ECCD policy not be seen as a unilateral education
policy ECCD deals with the whole child in its family
and community context, and thus policymakers need
to draw on the suppc and engage the participation
of diverse ministries such as Health, Social \Welfare,
Women and Youth Development, and, as was the case
in Namibia, the Ministry of Regional and Local
Governments.

Regardless of who takes the lead in the process, in
order to ensure maximum participation by key agen-
cies and sectors and to enable adequate data to be col-
lected, a Task Force shc.ild be set up. The Task Force
may be composed of only government representa-
tives, or it may be more broadly based, comprising
representatives from government agencies, the private
sector and NG0s. With the assistance of a small part-
time team of local consultants/resource persons hired
to undertake specific activities, the Task Force should
have responsibility for the following functions:

define more specifically the needs to be addressed
through the study;
undertake and coordinate the various substudies
and activities of the review;
facilitate the collection of data;
make arrangements for major review events, such
as seminars and workshops;

ensure broad representation of relevant points of
view;
supervise the preparation of the report;
review the recommendations and finalize the
report.
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Once the policy is tramed by the lask Force. it is
then the responsibility of the lead Ministry;Office to
take the recommendations through the legislative
process

To help the government become aware ot a broad
range of possibilities, and to make the best possible
choices within their country, it is useful to provide
case studies of alternatives tried elsewhere Examples
trom within the region may be of particular interest
In order to provide the international pi ispective and
a degree of 'objectivity it may well he useful to
include a person with regional and/or international
ECCD experience who can inform the Task Force ot
relevant and alternative experiences from other coun-
tries. Sometimes, when stakeholders have competing
political agendas, an external consultant can help cat-
alyze the participation of Task Force members who
would have trouble accepting the expertise and guid-
ance of any one local resource person.

Gathering
Information
The Task Force needs to build a case for increased
investment in ECCD. Policymakers require informa-
tion that will both convince them that policies need to
be changed and guide them in terms of what appro-
priate policy might be. The data to be gathered need

answer the following questions that policy makers
ire likely to ask:

Why should we Invest in ECCD programmes?
What is the need (under what conditions do chil-
dren live; what is their physical, emotional and
mental status) and what is the demand for ECCD
programming?
What coverage is provided by current ECCD pro-
grarnmes, and in what ways does this respond to
need and demand?
In the best of all possible worlds, what would we
like to see in terms of ECCD provision? What are
some short-term and long-term goals we can set in
order to move toward the kind ot coverage and
provision we envision?
Where are there gaps in service and why do these
gaps exist?

What would be the most productive role for this
government to take in addressing the gaps and
supporting provision of quality services?
What supports and resourceslegislative tinan-
cial. human, organizational and technicalare
available for the creation and maintenance of
ECCD programmes (including governmental
non-governmental, and international resources'?
Wliat are the costs associated with dif ferent mod-
els ot ECCD provision' Who is currently paying
those costs and who will pay them in the future'

Moving from
Recommendations
to Policy and
Action
The data-gathering process provides an Important
foundation for the development of policy. But gather-
ing data and making a set ot recommendations are
only the preliminary steps in the process. There is
then the task of taking the recommendations through
the legislative process within the country. The lead
government agency will have responsibility for this,
and the procedures will vary from one country to
another. Even as the process begins it is wise to antic-
ipate what some of the roadblocks might be. For
example, is there a significant group or organization
that has not been included in the policy-formulation
process who may raise opposition as recommenda-
tions are put forward? In one instance the government
developed its ECCD policy without the inclusion of
NGOs who have been involved in ECCD program-
ming in the country over the past 30 years. When the
new policy was put forward the NGOs effectively
blocked adoption of the policy because they had not
been involved in framing it, even though, had they
been involved, a similar policy might well have been
drafted.

Opposition might also come from a political party
that is not currently in power. Their reaction should
be anticipated and addressed if possible.

The greatest constraint is likely to be time. Unless
there is considerable pressure to act quickly, it can
take several years from the time the policy formula-
tion process begins until a policy is actually in place.
Then there is likely to be a gap in time between the
policy s adoption and putting the mechanisms into
place to allow tor its implementation. Thus it is impor-
tant for those Involved to realize that they are making
a long-term commitment to the process. It also sug-
gests that policy should not be thought of as a way to
respond quickly to current needs. Policy should be
designed to foster long-term, national development
goals and not be viewed as a stopgap measure to
respond to pressures ot the day.

In sum, those involved in ECCD activities in the
country need to determine what they would like to
see as appropriate policies within their country
Guidance on what those policies might be can come
from outside the country, in line with international
initiatives, but ultimately national policies have to be
developed within the ethos of a given nation The
questions that need to be asked are: Does the policy
strengthen ECCD's contribution to national develop-
ment' Does the policy allow for ECCD programmes
to be linked to and reinforce high priority objectives
of the current national development policy'



.

A Sample Design for
an ECCD Review
One possible design for a policy review is to set up six
phases. The activities in each phase would be as fol-
lows:

Phase OneEstablishing the Task Force
Membership on the Task Force should include all

the important stakeholders, both those currently pro-
viding ECCD services and those who could potential-
ly be involved When possible the Task Force should
include NGOs and representatives of private
providers as well as government officers. In instances
where the government does not want outside partici-
pants during the study, NGOs and the private
providers can be brought in when the study is
reviewed, but before final recommendations are made.

Phase TwoConducting an Initial
Workshop

The purpose of the first workshop is to analyze the
issues, identify data and research requirements, and
propose methods of obtaining and analyzing data.
During the Workshop the Task Force members and
key individuals should make presentations on ECCD
activities sponsored by their agencies. This will help
establish the level of current ECCD provision and
activity among the current stakeholders. The
Workshop should also offer an arena within which
arrangements can be made for data collection by
agencies and by individuals/ groups undertaking sub-
studies on areas such as curriculum, children's activi-
ties and materials, training and supervision of teachers,
parental involvement, community participation and
management arrangements, costs, etc. A possible
agenda for a two-day workshop is as follows:

Initial Workshop Agenda

Introductions
Clarify expectations for Workshop in relation to
the study
Arrive at a common definition of ECCD
Brainstorm what it means
Develop definition acceptable to group
Define why the country should invest in ECCD
Presentation on reasons for investment (The

Consultative Group publication, A leetnig Basic
Learning Needs is a good resource for this.)

Conic to agreement on what the aims of ECCD
provision should be.
Determine the status of ECCD provision in the
country
Reports by each of the agencies on their cover-

age. (Before the meeting they should be asked
to prepare relevant statistics/tables to be handed
out at the meeting.)

Identify the gaps in provision
Outline the information required in order to deter-
mine if additional provision is required, and by
whom?

Develop a framework and timeline for gathering
the information
Determine next steps

By the end of the workshop the Task Force mem-
bers should have a clear understanding of the aims and
objectives of the study and their role in it.

Phase ThreeData Collection and
Analysis (6-8 Months)

During this phase, the individuals/ institutions con-
tracted collect data and carry out research according
to the requirements and methodologies identified at
the workshop in Phase Two. Information collected
during this phase will help establish a foundation for
the development of policy options to be examined in
the next phase.

Phase FourAnalysis of Data and a
Formulation of Policy Options (1-2 Months)

Once the substudies are completed, the researchers
should compile the report to Lse submitted to the Task
Force. The report should include a set of recommen-
dations in relation to policy.

Phase FiveReview and Finalization of
Recommendations

During this phase a second workshop would be
held. Prior to the Workshop, all those who will be
attending should receive a full copy of the draft report
and recommendations. Participants at the second
Workshop would include Task Force members, those
involved in the studies, and invited outsiders (NG0s,
private providers, and possibly donor agencies). At
this second workshop the findings of the study would
be presented. major issues would be discussed and
analyzed. and ECCD programme experiences and
funding options would be shared for discussion and
analysis. Through small group work, participants
would then formulate recommendations. These could
be shared with the large group and consolidated into
a single set of recommendations.

After completion of the Workshop, a subcommittee
of the Task Force would prepare a comprehensive
report setting out the data base, the issues, the options
and the consensus of the workshop. The final report
would then be submitted to the Ministry/Office tak-
ing primary responsibility for the process.

Phase SixMoving From
Recommendations to Policy and Action

The Task Force should develop a strategy for dis-
seminating the recommendations and for moving
them through the political process. In addition, steps
should be taken to inform the broader public about
the recommendations so that they can undertake lob-
bying and advocacy efforts to help assure adoption of
the policy. If there is broad representation within the
Task Force, it will simplify this task and assure owner-
ship of the policy by constituents.

12



Case Studies:
Where This Process
Has Worked
NIALNYSI A MIMI
Malaysia', a country rich in culture and resources,
is projected to have a population of nearly 20 mil-
lion people by 1995. lt consists of two land mass-
es separated by the South China Sea. Peninsular
(or Western) Malaysia, which holds 82.3% of the
population has 40% of the land. Sabah and
Sarawak, on the other hand, with 60% of the
land, are the home to 17.7% of the population.

The population of Malaysia is relatively young.
According to population projections, at the pre-
sent time the 0-15 age group constitutes approxi-
mately 39% of the population (18% are in the
birth through 6 age group), and 57% of the popu-
lation is in the 16-64 working-age group. Nearly
4% of the population is 65 or older (EPU, 1991).
The population growth rate was 2.3% in 1990.
(Yusot & Zulkifil. 1992)

In terms of health indicators. Malaysia has an
infant mortality rate of 11/1000 live births, with a
maternal mortality rate of 2/1000 live births. The
child immunization rates are high: more than
90% of all children have been immunized against
BCG, DPT and Polio, with nearly 80% of all chil-
dren immunized against measles. In terms of
nutritional status. 75 5% of all children are in the
normal range; only 5% are severely malnour-
ished.

In the 1970s. Malaysia implemented the First
Outline Perspective Plan (OPP1). which embod-
ied the New Economic Policy (NEP). The NEP

focused on eradicating poverty and the restructur-
ing of society. The Second Perspective Plan
(OPP2), covers the years 1991-2000 and embod-
ies the National Development Policy (NDP) It
aims at balanced and sustainable dev,:lopment. It
also aims at promoting human resource develop-
ment and gives priority to the role of the private
sector as thc engine of growth.

The Sixth Malaysia Plan: 1991-1995 has as its
main thrust, "to sustain the growth and momen-
tum and manage it successfully so as to achieve a
more balanced development of the economy".
One of the specific strategies undertaken to
achieve balanced development is to "enhance
human resource development".

The goals of balanced development are based
on the following:

Firstly, tbe principle of groivth with equity is fundamen-

tal to ensure the realization of a fair and equitable distrib-

ution of national wealth. Secondly, a balanced societal

development is conducive to the maintenance of social and

political stability. Thirdly, the nurturing and moulding

of a Malaysian society unth high moral values and ethics

as well as positive attitudes are fundamental towards the

creation 4. a responsible. resilient, progressive and caring

society The balanced development of the economy is

essential to ensure stable growth, minimize social conflicts.

promote racial harmony and enhance national unity

(Sixth Malaysia Plan: 1991-1 995, pg 5)

With the above parameters of national devel-
opment, Malaysia has in the last twenty years
experienced rapid changes economically and
socially. There have been increasing education
and employment opportunities for women. For
example, the proportion of women classified as
unpaid family workers fell from 39.7% in 1970 to
21.6% in 1990. This was largely due to the

.
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absorption of women into the modern economy.
The proportion of women classified as 'employee'
rose from 38.9% in 1970 to 62.9% in 1990. (Sixth
Malaysia Plan: 1991-1995, pg. 415.) Women's
participation in the labour force has increased sig-
nificantly since the Sixth Plan began. Between
1970 and 1990 women's participation rate
increased slowl, , from 31% in 1970 to 32.7% in
1980, 34.6% in 1985 and 35% in 1990. In 1993 it
was 47%. (Mid-Term Review of the Sixth
Malaysia Plan: 1991-1995, 239) Thus, increasing-
ly women are entering the labour force. This has
impacted on their role within the family.

There have been other changes which have
influenced family life. Over the past twenty years
there has been a significant rural-urban migration,
as well as resettlement programmes engaging rural
communities in land development and rehabilita-
tion schemes. These have disrupted the tradition-
al extended family structure; many families now
live as nuclear families. This means that women
lack the traditional supports in terms of child
care, thus creating an increase in the demand for
alternative care of young children.

Since the 1970s, and due. to the emphasis given
to the importance of education, there has also
been an increased awareness among parents, gov-
ernment and non-governmental agencies (NG0s)
of the importance of preschool education for five-
and six-year-old children. Given parental
demand, there is a rapidly increasing involvement
of the private sector in providing preschool pro-
grammes, particularly in terms of bringing in
imported models and materials. In addition, there is
a tendency for many in the private sector to pro-
vide commercialised programmes which are
appealing to parents, preschool teachers and care-
givers, but which may not be sound in terms of
child development principles.

Besides the increasing demand for programmes
for children from zero to six years old, there is
now a demand for afterschool care for children of
working parents.

It is in relation to this changing situation in
Malaysia that the Government of Malaysia was
interested in undertaking a study of needs and
formulating an ECCD policy that would support
the national development goals. The study pro-
vided an understanding of the strengths of ECCD
provision within Malaysia. It also indicated issues
to be addressed to enhance the capacity of gov-
ernment, non-governmental agencies, the private
sector and the public to promote the well-being
of all young children. As a result of the study the
following set of recommendat:ons was formulat-
ed, based on findings from the study.

Recommendations
1. At the present time Malaysia lacks a compre-
hensive policy to support the overall develop-
ment of young children as they make the transi-
tion from home to care outside the home, to
preschool and then into the primary school.
Current services are fragmented and there is a
lack of interface among the agencies currently
serving young children and their families.

Therefore it is recommended that: a comprehen-

sive and integrated ECD policy for Malaysia be adopted to

meet the needs of children from conception through the early

primary school years. The policy should:

a. be related to Vision 2020, and the National

Development Policy,

b. address important national issues, for example:

-- challenges associated with the quality of life desired

for Malaysians, including the strengthening of the

family and moral, ethical and spiritual values,

the support and enhancement of the National Plan of

Action related to the World Summit on the Survival,

Protection and Development of Children,

challenges associated with increasing the labour force

participation among women for the industrialization

programme, and the implications for the family.

Thereby, ECD contributes to Human
Resources Development.

2. Currently ECD services are fragmented,
addressing only selected ECD needs.

Therefore, it is recommended that: a review

of current legislation affecting young children and their

families be undertaken.

3. There is a lack of knowledge 'about what hap-
pens to children who are not in registered child
care and preschool programmes, and what hap-
pens for children when they are not attending
child care, preschool or lower primary school.

Therefore, it is recommended that: a study be

undertaken to more completely document the situation and

needs of young children.

4. There are well-developed Preschool Curri-
culum Guidelines for children 4-6 years of age.
There is no equivalent curriculum guideline for
children under the age of four.

Therefore, it is recommended that: comprehen-

sive, integrated Curriculum Guidelines be developed for

children from birth to six years of age that interface with

the Primary School Curriculum.

5. ECD planning and practicc must rest on a
comprehensive and integrated data base. At
the present time there is no comprehensive data
bank on ECD needs and provision. It is impor-
tant to have a better understanding of needs as

1 9 14
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related to provision
Therefore, it is recommended that: the Atirustry

of Health, through additions to their Home-based Child

Health Card, collect relevant data ou children 0-4

Further, it is recommended that: the Ministry of
Education maintan, responsibthty for the data base for chit-

a

,

eq.

-

,t4

drol aged 1-0 Agencies propldwg somes to this age group

should channel their data to this Ministry

Further, it is recommended that: data for target
groups like immigrant children should be collected by the

A I inistry of Home Affairs and channelled to the Ministry of

Health or the A finistry of Education for the respective age

group.
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6. A cornerstone of effective early childhood pro-
grammes internationally is parent and community
involvement in all aspects of the programme. The
study revealed that this is lacking in most pro-
grammes.

Therefore, it is recommended that: the concept of
parent involvement be broadened to a concept of parent par-

ticipation which respects and strengthens the parent's role in

the child's development and establishes linkages between the

home, early childhood programmes and children's transition

into the primary school.

Further, it is recommended that: parent and com-
munity support and involvement be mobilized in creating

awareness, planning, implementing, and sharing the cost of

ECD programmes.

It is also recommended that: media be involved in

promoting a greater understanding of child development, and

tbe responsibility and role of the private sector in ECD pro-

vision.

7. Training is a key component in the successful
implementation of any curriculum. The study
revealed that current training, for the most part is
inadequate.

Therefore it is recommended that: a national
ECD training system be established which provides a frame-

work for the development of training packages, certification

for trainees, accreditation of trainers and training centres,

decentralized resource centres, and mechanisms for monitor--
ing and evaluating training programmes.

I

8. Research and evaluation provide data impor-
tant in the planning process. Across ECD pro-
grammes there is a lack of evaluation of pro-
gramme effectiveness and impact. Further, there is
a gap between academic research and its applica-
tion in terms of programming.

Therefore it is recommended that the follow-
ing research be pursued:

the impact of available models (e g. home and communi-

ty-based as well as centre-based) on children's later

growth and development

the cost-effectiveness of different programme approaches.

9. At the present time government provision of
ECD is heavily subsidized.

Therefore, it is recommended that: in line with
government policy to increase the private sector participation

in all public services, strategies be developed, which will shift

the financing of ECD from Government to the private sector,

the community and parents.

Further, it is recommended that: alternative models

offinancing ECD be explored, including taxation, the devel-

opment of Trusts, and philanthropic initiatives. The 1994

Budget includes a tax benefit for businesses offering ECD

services. The effectiveness of the approach needs to be evalu-

ated.

To address the issues identified and the recom-
mendations made thus far.

It is recommended that: as an interim measure, a

National Early Childhood Development Council be created

within the Prime Minister's Department for the purpose of

formulation, conceptualizing and overseeing ECD pro-

grammes in the various sectors (government, non-governmen-

tal and private). The Council should be supported by a

strong Secretariat with technical skills related to ECD. h the

long term the Council should be institutionalised within a

major Ministry.



The dratt policy that resulted from the study
reads:

A National ECD Policy
It is known that.

the kti, 4ation for children's growth and development is

established within the first few years of life and that

learning begins at birth,

Further, it has been demonstrated that

conducive and stimulating environments that

enhance young children's physical, mental, social.

emotional and spiritual development lead to holistic

and balanced individuals, and that

investments in early childhood development modify

social and economic inequalities, addressing the issues

of accessibility, equity and equality, amid that

.J

quality early childhood programmes provide an

environment which supports the transmission of cul-

tural, moral and religious values that are the under-

pinnings of a fully moral and ethical society.

Thus, with a focus on Vision 2020 and the nine central

strategic challenges, the Government of Malaysia bas

made a commitment to the promotion of the importance of

early childhood years, from conception through the early

primary grades. Further, in accordance with government

policy, close collaboration will be sought with the private

sector in the implementation of appropriate early child-

hood programmes.

The recommendations of the Task Force are cur-
rently under review by the Government of
Malaysia.

SOUTH AFRICA
The motivation for the study in South Africa was
different from the motivation in Malaysia. The
study was begun a year and a half before the first
free election in 1994. The impetus for the study
was the high rates of repetition and dropout in
education for a large percentage of the popula-
tion. It was recognized that once the new govern-
ment came into power there would be political
demands to level the playing field. Therefore the
new South African government would need to
consider how to ensure that all children were
ready to enter the first year of primary school.

A Study Team, consisting of eight ECCD spe-
cialists from South Africa and an international
consultant, undertook an examination of the situ-
ation of young children in South Africa, looking
particularly at the kinds of supports that are avail-
able to them and making recommendations in
relation to how they can benefit more effectively
from basic education. The Team was charged
specifically with making recommendations in
regards to the value and feasibility of creating a
preschool programme for five-year-olds. While
the Study Team did in fact conclude that an
essential part of the strategy for upgrading educa-
tion is to bring five year olds into the education
system, the team felt that if this were to be the
sole focus of state input to early childhood devel-
opment, it would be too little too late for the
majority of young children. Furthermore it fails to
take into account the particular vulnerability of
the first three years of life and the particular needs
of working parents

IT
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The Study Team also believed that a preschool
year for five-year-olds could only be effective if it
was part of a larger strategy designed to address
the roles that government, non-governmental
agencies, the private sector, communities and par-
ents should play in supporting children's growth
and development. Thus the recommendations
placed the creation of a programme for five-year-
olds in a broader, more appropriate context.

Results of the
Study
The study included information on the following:

The evidence from South Africa on the effects
of preschool on repetition and dropout and on
nonschool outcomes was summarized.
The key skills that all children should have
acquired by the end of the preschooling period
were identified and elaborated upon.
The types of skills required of preschool staff in
order to support the development of children's
skills were defined, and an appropriate cost-
effective mix of staffing was proposed.
There was an examination of the various 'bridg-
ing' modules being offered at the time to see to
what extent these provided the skills children
needed, and an assessment was made of the
modules' strengths and weaknesses, including
their impact on repetition and dropout.
A mapping of the preschool provider network
was undertaken. This included a description of
the provision of ECCD programmes by various
government and NGO programmes and the
number of children served, and the geographic
spread of provision. The process also allowed
for the identification of programmes or pro-
gramme elements (e.g. initial training, ongoing
support, instructional materials) that could be
used as models for future expansion of ECCD
provision.
Recommendations were made in relation to an
appropriate cost-effective mix of preschool
staff, and the availability of training for differ-
ent levels of staff, and cost per trainee was
determined. Given the capacity at that point in
time an estimate was made of how many teach-
ers could be trained in a I 2-month period.
There was also a specification of the conditions
under which the existing training capacity
could be expanded.
The roles that government, NGOs, communi-
ties and parents should play were defined in
relation to: setting standards and monitoring
provision, the development of curriculum,
training, paying staff, providing physical facili-

ties, and covering the costs of recurrent materi-
als. Also, recommendations were made in terms
of the institutional arrangements that were
needed in order to coordinate preschool if it
were to be offered by government.
An assessment was made of the recurrent costs
associated with the existing models of
preschool provision, and a description was pro-
vided of how these costs were being financed.
A description was provided of the positions of
the then-current government, political move-
ments, parties and extra-parliamentary groups
in relation to preschool provision.
The key policy issues to be resolved by a new
democratically-elected government were iden-
tified and, where appropriate, recommenda-
tions were made for consideration by the new
authorities.
An intervention strategy and programme were
proposed to address the demand for preschool
services over time. On the basis of different
models of provision, the cost of a new govern-
ment offering a year of preschool to every
child in the country was estimated. Cost esti-
mates were also made for a gradual increase in
ECCD provision over a five-year time period.
In essence, the Task Force recommended that

the government, in partnership with NUN, the
private sector, trade unions, the community and
families, invest in the provision of early childhood
services for children from birth through the early
primary years. The recommendations focussed
specifically on the provision of support to early
childhood development programmes for selected
children from birth through age four, and the
provision of universal preprimary education for
five-year-olds prior to entry into the formal
school system. However, the report made the
point that it was important that this year not be
offered in lieu of or apart from school reform at
the junior primary level.

The recommendations made as a result of the
study were based on resources already developed
within South Africa. For example, there is a
strong community of non-governmental agencies
which have developed appropriate curriculum for
young children, and a variety of outreach models
allowing for the provision of services to isolated
rural areas. The variety reflects a sensitivity to dif-
fering regional and local needs within generally
accepted principles of development which seek to
redress historical imbalances through appropriate
and cost-effective strategies.

The NGOs involved in early childhood devel-
opment (ECD) programmes have also developed
extensive training systems that 1) provide ECD

16
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staff with appropriate skills and knowledge to
work with young children and their families, and
2 enable communities to take ownership of ECD
programmes and sustain them over time. It is
these strengths that will be built upon in the cre-
ation of a national system of support to ECD pro-
grammes.

It was the belief of the Study Team that over
the next five years the current training agencies
could develop the capacity to train the required
number of ECD workers, provided that they were
given the necessary resources to do so, and pro-
vided that appropriate linkages were established
with formal teacher training institutions. Within
the recommended Plan of Action the services
provided by current Resource and Training
:Agencies will be expanded and strengthened.

Selected
Recommendations

Support for the development. expansion. management and

funding of early childhood provision is tbc lona responsi-

bility of the state. provincial and local aovernments. the

private sector, the community and Irarents

Responsibility for the development of policies and guide-

lines for the I in plementation of early childhood develop-

ment programmes should be the responsibility of central

government

A Department of Early Childhood Development I ECD)

should be created within tbe Ministry of Education and

Training. responsible for creating policy and guidelines.

Curriculum guidelines for early childhood development

should be established by the National Institute for Curri-

culum Development (NICD), taking into consideration

children's needs in health, nutrition, education and psy-

chosocial development.

Responsibilityfor interpretation and implementation of

guidelines and policies for ECD programmes should be

based at tbe Provincial level.

Implementation of ECD programmes should be the respon-

sibility of Local Authorities and ECD management com-

mittees. They would be responsible for stimulating the

development of ECD programmes, registering and moni-

toring the activities of individual early childhood pro-

grammes, and they would he involved in direct provision

At the programme level. parents will have responsibility

for management of early child!,00d provision They

would lie responsible for establishing and maintaining the

facilities. and paying of the teachers whose salary would

be provided through a combination of state subsidies,

local funding and parent fees.

An hi terministerial ECD Comm! t tee should be created to

promote integration acrocs cectors of services in support of

young children and their families.

A Reception Class for five-year-olds should be created

This is to be phased iii over a period of five years. l3y the

end of the fifth year 00% of the five-year-olds should

have access to a Reception Class

Resource and Training ( 'owes need to be es tablviied I n
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each Province to provide training and support to ECD

programmes Current NGOs can be accredited and con-

tracted to serve as RTCs. These should be subsidized by

government.

A Reception Year for five year olds should not be imple-

mented in isolation. It must be linked to reform within

Junior Primary.

Alternative ways of reaching those under 5 need to Con-

tinue to be explored

The costs of implementing the recommenda-
tions were calculated. The per capita costs of pro-
vision, inclusive of the costs of facilities and the
training of teachers and appropriate support staff,

46.

decrease as more children have access to the ser-
vices. In the first year there would be state subsi-
dies of ECCD services for 579,000 children, from
birth to 5 years of age, in a variety of settings.
The average per capita cost is R1,960 (US$
653/year). By the end of the fifth year more than
3 million children would have access to ECCD
provision, at an average cost of R1,504 (US$ 501)
per child per annum. This is a small investment to
make in the foundation upon which a nation is
being built.

When the new Government came into power
the Report was submitted to those formulating
government policy. What follows is what was
written into the Draft White Paper on Education
and Training. (Staatskoerant Government
Gazette, 1994)

57.The care and development of infants and young chil-

dren must be the foundation of social relations and tbe

starting point of a national human resource development

strategy. The national and provincial Departments of

Education will have specific roles to play in this field.

They cannot undertake the full responsibilityfor ECD,

which is a multi-disciplinary field. Instead, the national

Department of Education will liaise with the Departments

of National Health and Welfare in order to establish an

inter-departmental committee or working group to develop

their joint interests in policy for tbe infant and young

child.

58.The Department of Education has particular responsi-

bilityfor the education components of ECD, especially

the development of policy frameworks, norms and stan-

dards in relation to curricula and teacher education,

including paraprofessional training.

59.Tbe new national department is planned to have a

directorate for early Childhood Development, and Lower

Primary Education, in the light of the continuity in

developmental approaches to the young child and the need

for a reshaping of curricula and teaching methodology

for the early years of school. Hopefully, similar units will

be established in provincial Departments of Education,

which will undertake similar liaison functions with

Health and Welfare.

60.The new national directorate will have the major

responsibilityfor developing policy for the reception

phase. tbe first year of compulsory general education pro-

gramme, in consultation with its provincial counterparts

9
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These new provincial units would therefore take up the

massive challenge of spearheading the phasing in of the

policy, in conjunction with NGO providers and accred-

ited training agencies

61.However, before the policy process could properly

begin, if would be necessary to consult with all national

stakeholders in the fidd, including the national representa-

tive body of ECD practitioners, in order to develop an

appropriate statutory consultative group to advise on

ECD policy, resourcing and development.

62.State funds will not be sufficient to mount a major

developmental programme in 1995. but the seed money

should be made available, as in the new ABET pro-

gramme, to begin the startup phase and attract other fun-

ders. This process needs to be driven through a partner-

ship of local government, community. business, worker

and development agency interests, in order to build public

awareness and develop a funding strategy for a national

ECD programm

The South Africa case study provides a good
example of how recommendations can be turned
into policy language. The policy has not yet been
put into place and implementation has not begun,
so it is not possible to evaluate the effort.
However a start has been made toward a policy
that unifies diverse efforts into a cohesive nation-
wide response to rhc nccds of young children.
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Those or us ',vno ate advocates of Early

Childhood Development spend much of our

energy promoting the concept of the whole

child. We point our that cmidren need more

integrated attention than just nutritional help

or cognitive stimulation. We ask decisionmak-

ers, programme providers, and parents to con-

sider ways to support all dimensions of the

child's growth, and to pay attention to enrich-

ing the environment in which that child grows.

Applying that saole iind of thinking to the field

of ECCD the Consultative Group promotes ways

to link research, policy and programming, so

they can have beneficial synergistic impacts

on each other. R:,.searcn is not just an intellec-

tual exercise: it a process of refining our

understanding of youno ciliidren and their

needs so that we can he more responsive to

them. Quality programming is not just a cur-

riculum exercise designed at a desk: it arises

from experiences, knowledge about the partic-

ular children being served, and awareness of

the specific social conditions for which it is

being designed. Similarly. as Judith Evans

mentioned in Creating a Shared Vision, policy

does not exist in a vacuum. It should be formu-

lated with awareness ot the people it will

affect, and should be based on experience,

research and programming. As proponents of

ECCD we are searching for ways to integrate

research, policy, and programming so that they

can truly benefit each other. In the following

short excerpt adapted from his preface to the

book, Human Development and Family Studies

in India, An Agenda for Research and Policy

(Saraswathi and Kaun, Robert G. Myers sug-

gests some possible ways of viewing research.

to take into account its interrelationships with

programming alio

20

The
Interconnections
Between Child
Development
Research, Policy
and Programming
ROBERT G. MYERS

The most frequent model used to connect research
with policy and programming is one in which research
results are first created, then communicated from the
researcher to the potential user. The communication
may be face-to-face or may occur in written or visual
form. Or, the research results may be brokered by an
intermediary acting on behalf of the researcher, such
as a policy institute or a professional association
engaged in lobbying. It may be, also, that basic
research findings are first transformed into an applica-
tion or technology and that application is then passed
on to practitioners.

This traditional way of thinking about research and
its practical consequences has several characteristics.
First, in this conception, the researcher and the user
are always separate. Second, and following from the
first, knowledge is always transferred from one person
to another. Third, research results are first produced,
then disseminated (perhaps after being repackaged or
turned into a curriculum, technology or application).

When judging the success of the transfer of knowl-
edge to action, there is also a tendency to associate
specific pieces of research or specific outcomes of
research with specific policies or actions in the world
of policy and practice.

This way of approaching the relationship between
research and its use in practice is not wrong. Such
interfaces occur and they can and should be fostered.
However, this view of how to use research is limiting
and, in my opinion, probably does not represent the
principal way in which research gets converted to
action. What are alternative conceptions and what do
they imply?

One alternative model is that researchers might
seek ways of informing a broad public. This is impor
tant for two reasons. First, it gets away from the
assumption that all actions occur through govern
ments. Research can be used directly by the public
and can be empowering. For example, the successes of
the Dr. Spock baby book in the United States, the
best selling book on early stimulation in Chile, and
similar popular publications in other countries testify



It

PO LI CY.f?'-f. Gordmators Notebook. Issue 17

to the potential efficacy of repackaging research
results for use directly by the public. A second, less
often recognized reason tor using the public as an
audience is that, in democracies, citizens put pressurc
on governments to change their policies. While this
change may occur over long periods of time, such a
use of research results can have an important impact
on policies. In this case, the journalist, popular writer
or even the television actor may become important
allies of the researcher who wants to contribute to
better practice.

Directing research results to the public barely
breaks with the traditional way of thinking about the
research/practice nexus described above. It goes
beyond the traditional tendency to associate specific
research findings with specific changes in policy. It
also opens up the timeframe offering a different way
to influence policy, practice and those who set policy
and plan programmes. However the approach con-
tinues to separate researcher from user and is linear in
conception.

There is another, more radical way of thinking
about the production and use of knowledge. In this
view, the researcher and the practitioner come back
together; they are one and the same. In this non-lin-
ear view, the dissemination and use of knowledge
begins to occur with the conceptualization of a
research project. Knowledge is used and disseminated

1
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over the course of the research process. It is also
embodied in the people who carry out the research
and who then use the knowledge, without having to
transfer what was !earned to others.

We have a basis for this view in the literature on
research utilization showing that, "...for a study to
exert a strong conceptual influulce on practitioners,
interactions between researchers and practitioners
must occur not only on completion of the study, but
also during and, ideally, before the conduct of the
study. Also, many of these contacts must be face-to-
face." (Huberman, 1990, pg. 365) What is still missing
from this formulation is the explicit notion of practi-
tioner as researcher, and vice versa. It is only then that
the possibility of a tie between research and use is
maximized.

In this more radical view, we are led to think as
much about who carries OM the research and about
what they will do with the experience as about the
specific content of it. We are led to the idea of partic-
ipation in research as a form of education. One com-
mon example is when graduate students are involved
in research (policy-oriented or not) with the idea that
they will embody the resulting awareness and move
into positions as practitioners, using what they have
learned in the course of the research. But it is far from
being the only case. For instance, there are situations
in which knowledge acquired in research is put to pol-
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W h on or' litioners and students engag in research, this experience influences their future contribu-
tions to the field.
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Participatory research can be designed to include stakeholders, such as parents, classroom
teachers and even the children themselves.

icy and programme use because researchers them-
selves move into policy or programme positions.
There are also instances when practitioners are incor-
porated into research with the idea that the experi-
ence will inform their own work.

in this view, attempts to incorporate practitioners
directly into research become as important as incor-
porating researchers into practice. One can imagine,
for instance, cases of classroom teachers who are
involved in continuing education or training that uses
their own classroom as the laboratory for research.
This is seldom done. Given the proper atmosphere
and using methodologies that link action to reflection,
such participatory research can overcome the possible
problems of bias in observation, can be done without
sacrificing rigor, and can lead to the immediate use of
research results.

Incorporating policymakers into research is less
common and more challenging, but it may be possible
to find ways to achieve it. For example, exchanges can
be set up where not only do ECCD students carry out
internships in government offices where policies are
made and programmes are directed, but also where
responsible individuals in government offices (or non
governmental organizations) can be provided with

99

similar study opportunities. These study opportunities
could revolve around projects directly related to their
work and around research that would inform their
work.

Participatory research can be designed to include
parents, teachers, supervisors, programme planners
and policymakers. Since each of these groups has
much to contribute to our understanding of young
children and the experiences which support their
growth, it makes sense for ECCD researchers to draw
on them in 61eir research projects. Similarly, it makes
sense for researchers to reach out in a myriad of ways
to (and to be sought ot. t by) these influential people,
to make sure that the interconnections between
research, policy .nd programming are strong and vital.

In the book for which this Preface was written,
reporting on the results of a Symposium' that explored
the interface between research and policy, se ial sug-
gestions were made to facilitate that interface. The
suggestions were based on the central notion that "the
key to effective linkages...lies in better communica-
tion between researchers, policymakers, programme
planners and the public". To communicate better it is
suggested that:

there is a need to communicate research results
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without using technical jargon,
research brokers be identified and a process of
lobbying be strengthened in which professional
organizations and national research institutes
take on a more active advocacy role;
use of the media should be increased, particularly
in reaching the public;
two-way channels be provided that include mech-
anisms for identifying gaps and the kinds of ques-
tions that need to be addressed from time to time;
an interdisciplinary task force be established by
the government to evolve a comprehensive frame-
work for guiding research efforts, monitoring the
translation of research findings into implications
for policy and programming, and coordinating
dissemination.

Other specific suggestions for improving the link-
ages included:

encouraging policy-oriented research;
building evaluation into programmes from the
start and on a continuous basis;
sensitizing graduate students to the importance of
policy-oriented research and to the importance of
making the linkages, by introducing appropriate
concepts in methods courses, by offering seminars
for drawing policy relevance from existing
research, by encouraging research, and by estab-
lishing internships in government bodies or advo-.
cacy groups;
seeking a greater understanding of the policy and
programme processes and then selecting research
topics with a high impact potential. In general these
will be topics that are not only of current interest,
but also ones that must be treated in a culturally
relevant way, in context;
paying greater attention to research that delves
into why some programmes succeed and others
fail.

For the most part, the above suggestions depend on
some sort of interface by researchers directly with pol-
icymakers and planners. Major exceptions to this are
the suggestions concerning the use of the n1,-dia to
reach the public, the incorporation of researchers into
the evaluation of on-going programmes, and the
encouragement of students to become involved in
research with a policy orientation. I would like to
stress these exceptions precisely because they do not
depend on communicating research results directly or
through brokers.

While it is often difficult to make these more direct
connections .d build the desired partnerships (It may
require repeated invitations and personal lobbying to
get individuals from the policy or programming realm
to participate in research meetings, people from
research and policy to participate in programming
meetings, etc.) it is well worth the effort.
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The following article by Kagitcibasi, Bekman and Goksel illustrates how an applied research

project carried out with scientific rigor by academic researchers can, over time, have an im-

portant effect on policy. It can provide the basis for a new and large-scale initiative, and

for cooperation between governmental, non-governmental and international organizations.

Although the research results presented here are of interest in and of themselves, our main pur-

pose in including the article in this issue of tin Notebook is to shotv how these results have been

translated into action. Thefirst section of the article describes the original research project and

its extremely encouraging results, the second section indicates how the design of the original

project was modified and fashioned into an action programme.
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A Multipurpose
Model of
Nonformal
Education
The Mother-Child
Education Programme
CIGDEM KAGITCIBASI, SEVDA BEKMAN & AYLA GOKSEL

In Turkey, the Mother-Ci.'ld Education Programme
(MCEP) has introduced a new approach to early
childhood education, which targets and has many
positive benefits for both the mother and the child.
Born from a research project conducted over a ten-
year period, it has advanced to form the basis of a
major government educational policy. It has also led
to the establishment of the Mother-Child Education
Foundation and has served as the incentive for a new
collaboration between UNICEF, the Ministry of
Education and the Mother-Child Education
Foundation.

The Mother-Child Education Programme originat-
ed in a desire to provide early enrichment to children
from disadvantaged environments and to strengthen
their immediate environment. It thus targeted the
enhancement of the overall development of
preschool-aged children within their immediate social
context. The Mother-Child Education Programme, as
a model of nonformal education, is based on a two-
tiered approach which aims to provide early enrich-
ment to the young child and training and support to
the adult (mother) The dual focus of intervention is
both the positive development of the child and the
empowerment of the mother Thus it involves both
preschool and adult education.

In the literature it is well documented that interven-
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tion programmes, especially for women in develop-
ment, should be multipurpose, directed at the inter-
secting needs of women and children. (Engle, 1980;
Evans, 1985) Multipurpose programmes are found to
create greater motivation for participation.
Programmes that integrate different components such
as family planning, mother-child health, nutrition and
school preparation, are found to be more effective
than programmes with a singular purpose. (Myers
1992) The Mother-Child Education Programme is an
example of a successful multipurpose programme.

The state of early childhood development and edu-
cation programmes in Turkey calls for cost-effective
programmes which will reach large numbers of chil-
dren from socioeconomically disadvantaged environ-
ments who are in need of early education. Early edu-
cation in this instance can help to bridge the gap
between these children and their more advantaged
peers when they start their schooling. Similarly,
women with a low level of education, low status in the
family and with low contribution to economic life
deserve priority. Community-based and culturally-
sensitive multipurpose programmes have a higher
chance of being accepted and successfully applied on
a large scale when they are designed to offer solutions
to social pr-')Iems in the country.

As mentluned above, an empowerment model underlies
the Mother-Child Education Programme. The goal is
to offer children and mothers enrichment, by provid-
ing support for their already existing strengths and
building on them at both the individual and family
level. This contrasts with deficiency models that focus
on parents shortcomings. The mother is the key fig-



ure in this context since she is empowered to provide
sustained improvement in her child's as well as her
own well-being.

Programmes that integrate different

components such as family planning,

mother-child health, nutrition and

school preparation, are found to be

more effective than programmes with

a singular purpose.

The programme is a community-based interven-
tion, capitalizing upon women's networks through the
use of group discussion sessions. Especially in socio-
cultural contexts where close-knit family and commu-
nity ties exist, as in Turkey and many parts of the
developing world, it makes sense for an enrichment
programme to build on these ties as support mecha-
nisms. (Kagitcibasi, 1988) These mechanisms would
be expected to continue to provide support to the
women after the completion of the programme.

The Turkish Early
Enrichment Project
The origins of the Mother-Child Education
Programme lie in the "Turkish Early Enrichment
Project", a research project conducted between 1982
1986 by Cigdem Kagitcibasi, Diane Sunar and Sevda
Bekman of Bogazici University. (Kagitcibasi, Sunar &
Bekman, 1988) The project, involving early childhood
enrichment and mother training in low income areas
of Istanbul, set out to assess the impact of an optimal
combination of educational preschool care and home
intervention on the overall development of socioeco-
nomically disadvantaged urban children. Both centre-
based and home-based enrichment were studied, sep-
arately and in combination.

The study was conducted in five low-income shan-
ty town areas of Istanbul where the majority of the
population were blue-collar workers or involved in the
marginal economy. The population was mostly of
rural origins, having migrated to the city in search of
employment. The main reason for the choice of these
areas was the existence of factories employing over
300 women and thus required by law to provide a
child care unit. Six daycare centres catering to low-
income children were chosen. The children were
three and five years of age. Of the sample, one third
of the children were enrolled in educational nursery
school one third in custodial care centres and the
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other third in home care with no preschool education.
Some of the children in each group were randomly
selected and given a home intervention in the form of
a Mother Training programme.

Mother Training had two elements: a programme
to foster social and personality development of the
child and a programme to foster the cognitive devel-
opment of the child. The former was addressed
through group discussions on topics designed to
increase the mother's sensitivity to the child's social
and emotional needs and to help her to foster the
child's social and personality growth. The programme
to foster cognitive development was a Turkish trans-
lation and adaptation of HIPPY (Home Intervention
Programme for Preschool Youngsters) developed by
the Research Institute of Innovation in Education at
Hebrew University, Jerusalem. (Lombard, 1981) As a
home-based enrichment approach, the programme
focused on three main areas of cognitive development
(language, sensory and perceptual discrimination skills
and problem-solving) with materials provided for edu-
cational activities in each of thesc areas.

In the second and third years of the project, the
Mother Training Programme consisted of biweekly
home visits and group meetings that were held on
alternate weeks. The programme to foster social and
personality development of the child took place in the

4_.
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The programme trained mothrs to support th
social and emotional as well as the cognitive
development of the child.
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fortnightly group meetings through guided group dis-
cussions. The topics in the first year were based on
children's health, nutrition and creative play activities.
In the second year, the stress was on mother-child
interaction.

The original project lasted four years (1982-1986).
In the first year of the project baseline assessments
were carried out with mothers and children using
developmental tests. observations and interviews. In
the second and third years of the project the interven-
tion was introduced to a randomly-selected group of
the mothers, and in the fourth year reassessments were

conducted. These fourth year assessments were used
to determine the short-term effects of the programme.
Six years after the end of the original study (and ten
years after the start of the protect) a follow-up study
was conducted in 1991-1992 to assess the long-term
effects of the project As detailed below, the findings
have been positive and impressive.

Effects of the Applied
Research Project

Short-term Effects
The project set out to study the overall development
of the child, rather than only his/her cognitive develT
opment, as is commonly done. For this reason a vari-
ety of assessment measures were employed. Deter-
mination of the results of the four-year study was
based on the cognitive, personality and social devel-
opment of the child, the mother's orientation to the
child and direct effects on the mother.

Effects on the child
The results were striking: significant differences

were found in cognitive development between chil-
dren whose mothers had undergone mother training
and those who had not. Those who had benefited
most were the children in custodial or home care.
rather than the children who were already attending
an educational care centre. suggesting a "ceiling effect.'
of educational enrichment Significant differences
were found between children whose mothers had
been trained and those who hadn't on various cogni-
tive measures: fQ scores, school grades, standardized
tests of academic achievement and suhtests of
Weschler intelligence tests. Children whose mothers
were trained also exhibited positive effects on their
social and personality development, displaying less
dependency. less aggressiveness, better self-concept
and better school adiustment

Effects on the mother
The benefits of the programme were also reflected

in the mother Trained mothers were more verbal, less
punitive, and more responsive to their children and

had greater interaction with their children. Mothers
who had been trained valued autonomous behaviour
of the child more than the nontrained mothers and
were more cognitively stimulating. A great deal of
research and theory in developmental psychology has
stressed the importance of the above orientations in
childrearing and discipline for the cognitive, moral
and personality development of the child.

Not only did the Mother Training Programme have
effects on the mother's style of interaction with her
child, thus leading to changes in the child's environ-
ment and behaviour, it also had direct effects on the
mother herself. Trained mothers reported a different
pattern of interaction with their husbands than non-
trained mothers. Trained mothers were more likely to
share decision-making with their spouses on subjects
such as birth control and child discipline than non-
trained mothers. They also enjoyed a greater degree
of communication and role-sharing with their spous-
es, the latter being evident, for example, in husbands
helping with household chores.

Long-term Effects
A study of the liteiature on intervention programmes
has shown that while short-term gains in cognitive
ability have been observed, these gains were found to
dissipate in the longer-term. Mother training intro-
duced in this project attempted to overcome this
problem by initiating changes in the mothers' behav-
iour, expectations and values in order to constitute
changes in the child's environment. The dissipation of
early gains found in intervention studies in the litera-
ture has been due at least partly to exclusive concen-
tration on cognitive skills and focusing only on the
child, abstracting himiher from his environment.
(Kagitcibasi. 1983; Bronfenbrenner, 1974) In this way
the child is left to rely on his/her limited resources
when the intervention ends. When the child's envi-
ronment is supported and changed, however, it can in
turn help sustain the gains.

Although thc short-term results of the project were
very encouraging, only long-term investigations could
indicate whether mother empowerment can ensure
that with continued support from the mother, the
maintenance and extension of the positive develop-
ment ot the child brought about by the intervention
programme can be sustained

111 Long-term effects on the child
In 19) i six yearc after the completion of the inter-

vention programme a follow-up study was conducted
to investigate the long-term effects of the project. 225
mothers of thc original sample of 255 were found: 217
mothers and their children participated in the follow-
up study Home intervention in the form of mother
training was found to have sustained effects. A most
important finding had to do with school attainment
At the time of the follow-up study compulsory school-

27 29



ing was five years in Turkey. Therefore in low-income
areas especially, those children who are not successful
in school drop out after they finish primary school
(five years). Continuing with schooling is an impor-
tant factor for future success and social mobility. Of
the young adolescents (13-15 years of age), 86% of
the mother-trained group were still in school, com-
pared with 67% of the nontrained group, the differ-
ence being highly significant (p= .002).

The children in the mother-trained group surpassed
the nontrained group on a vocabulary test, showing
higher cognitive capacity.'

Also, the children in the mother-trained group
showed better school performance than the non-
trained group over the five years of primary school.
They also manifested more positive attitudes related
to schooling and better self-concept. For example
they felt that they could be the best in class if they
studied hard, that the teachers and they, themselves,
were pleased with their school performance; and they
gave fewer nonacademic reasons for continuing in
school, such as "'having nothing better to do" or "par-
ents wanted them to attend school", than the non-
trained group.

The adolescents whose mothers had been trained
reported more positive retrospective memories of their
mothers (from childhood). They remembered their
mothers as talking to them, being more appreciative
of them, more consoling and less likely to use physi-
cal punishment. These adolescents also showed better
social integration and autonomy, in terms of their
ideas being accepted by their friends and making their
own decisions.

More children of the trained mothers than the non-
trained mothers believed that they were prepared for
school at the beginning. Since two-thirds of both
groups had been in preschool, this difference between
the trained and nontrained group is likely to be due to
mother training. This suggests that the early family
experiences of the mother-trained an,.; nontrained
groups had been quite different, leading to more posi-
tive long-term outcomes for the mother-trained chil-
dren.

Long-term effects on the mother
Mother training resulted in a positive change in the

mother, both in empowering the mother to provide a
more supportive and stimulating environment for the
overall development of the child and also in long-term
benefits to the mothers themselves. In terms of moth-
er-child interaction, mothers who had been trained
reported having better relations with their children,
such as understanding the child, talking problems over
with the child, and not beating the child as much as
the nontrained group. They also had better family
relations and had higher educational expectations for
their children. These results from the mother inter-
views confirmed the adolescents' self-reports.

Direct effects on mothers
Trained mothers were more likely to have the last

word in making decisions (48%) than untrained moth-
ers (38%). A significant difference was found between
the two groups indicating the higher status of trained
mothers in the home, as measured by an index com-
bining shared decision-making, communication and
role-sharing with their spouses (also used in the fourth
year of the original study). Trained mothers were
found to read newspapers and magazines more than
untrained mothers, employed contraceptive methods
more than untrained mothers and were more knowl-
edgeable on issues of family planning. These mothers
seemed to utilize available services more and had a
better evaluation of their economic situation than
untrained mothers.

Thus the programme seemed to enable women to
communicate more effectively with their children, to
prepare more positive environments for their overall
development and success, as well as to achieve better
relations with their family and to increase their status
in their family.

Discussion of the
Effects of the Project
The long-term effects of the project seem tied to its
holistic and contextual focus. Given the key role of
the mother in the utilization of resources for the pro-
duction of family health and well-being, especially
regarding the development of children, it makes good
sense to target the mother for intervention. The pro-
gramme results indicate how nonformal early child-
hood education and parent education can be integrat-
ed and how the mother can be empowered to pro-
mote her child's as well as her own well-being.

The project built and strengthened women's net-
works through the group discussion sessions. These
networks were expected to continue, providing sup-
port to the women after completion of the pro-
gramme. Another reason for the sustained effects is
the nature of the changes in women and in their inter-
active styles with their children and spouses. The
mother training programme provided the participat-
ing mothers with better interpersonal skills, these
newly acquired skills helped them to solve problems
more effectively, which can be expected to take root
and be self-sustaining (Kagitcibasi 1992)
The follow-up study of the project, especially, has far-
reaching policy implications. Most important, it has
constituted a crucial test of the value of the original
research project as a model for further replication. In
countries like Turkey, where there is a need for large-
scale early support and training programmes, it has
not often been clear which approach is most effective,
due partly to the lack of long-term evaluation studies
(Evidence is often based on Western experience
which may or may not be generalizable to different
cultural contexts.) The programme offered an exam-
ple of the great potential of a culturally sensitive, con-
textual approach, rather than an individualistic
approach, in supporting child (and mother) develop-
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In Turkey only 7% of the children attend any type of preschool before entering primary school.
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merit. Specifically, the child was reached in context.
through the mother, and the mother was reached in
context, through the community-based mothers discus-
sion groups. Such parent-family oriented interactive
learning experiences promote both the child's overall
development and the empowerment of the woman
since the context is mobilized to support the target
persons.

While the aim of the original project was to inves-
tigate whether mother training constituted a useful
supplement to educational nursery schools in order to
create a "comprehensive preschool education", the
results of this study, based on the variables measured
suggest that centre based intervention and home-
based intervention programmes may be considered as
alternatives to each other rather than viewing them
only as complementary elements.

In countries like Turkey where state resources are
directed toward formal education, concentrating on
priirafy schooling, preschool education is bound to
'nave low priority In Turkey, only 7% of the children
attend any type of preschool before entering primary
school. Therefore there is a need to develop cost-
effective alternative models to formal preschool edu-
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cation. Adult education programmes can be utilized
for this purpose. They can help to overcome problems
encountered due to educational and economic disad-
vantage. This is important, considering Turkey is a
country which does not have a widespread system of
early childhood education, although it has a very large
number of children who are at risk of developmental
deficits because of socioeconomic disadvantage.
Since most preschool programmes are located in the
larger cities and are mainly private tuition-charging
centres, rural children and those from socioeconomi-
cally disadvantaged sectors have limited access to
preschool education, although they need early enrich-
ment the most. (Bekman, 1990) Centre-based educa-
tional programmes, while producing desired effects in
terms of the child's cognitive and social benefits, are
expensive to implement on a large scale.

Beside thc positive effects of the Mother-Child
Education Programme, the cost effectiveness of the
model also makes it attractive for wide-scale use.
Home intervention is a highly effective and relatively
low-cost strategy for early enrichment Expensive
institutional investment is not required, as the most
important resource used is the human resource.



Furthermore, being community-based, thc Mother-
Child Education Programme has the inherent flexibil-
ity to benefit from the indigenous culture and to be
culturally relevant.

Through enriching the child's environment, this
approach has the potential to promote self-sustaining
changes and growth.

From Project
to Programme
In order for the research project to move beyond its
limited status to application on a broader scale, a num-
ber of things had to happen. First, the content needed
to be adjusted so it could be more easily administered
and could be applied in various contexts and with
groups with differing needs. To this end, a new
Cognitive Training Programme was developed to
replace HIPPY. (Lombard, 1981) The new Training
Programme (Kagitcibasi and Bekman 1991) was con-
densed into a span of 25 weeks and was directed
specifically at children in the year before they begin
formal schooling. This revised model was tried out
separately in both Ministry of Education and nonmin-
istry settings even before the research project ended,
and was further adjusted based on these experiences.

The revised organization and content involve 25
weekly group meetings of around two hours duration.
Each group is made up of approximately twenty
mothers. The Mother Enrichment part of the pro-
gramme is realized in the form of group discussions
guided by a trained group leader during the first part
of every week's meeting. The mothers are expected to
attend every week and they do make an effort to do
so, which is a constructive action on behalf of the
mother. The mother's participation in the discussions
teaches her to develop effective communication with
the child, increasing her sensitivity to the child's
needs, aimed to equip her to promote the child's
healthy physical and psychosocial development. The
mothers ask questions, generate answers and express
opinions related to their own experiences in the dis-
cussions, guided by the group leader. Group dynam-
ics techniques are used. There is not a unidirectional
flow of information, rather learning takes place
through an exchange of real-life experiences and self-
expression is encouraged. In the first half of the twen-
ty-five eeks the topics for the group discussions
focus on children's development, health, nutrition and
creative play activities. In the second half, the empha-
sis is on discipline, mother-child interaction, commu-
nication, expressing feelings and the needs of the
mother.

A further component has been added in the past
year. During the group meetings and following the
weekly Mother Enrichment topics, the group leaders
direct the discussion to a specific topic in family plan-
ning and health. The topics range from birth control
methods to problems that can be encountered in
pregnancy and childbirth.
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Following the group discussions, mothers are taught
how to use that week's Cognitive Training
Programme. Thus in the second part of the group
meeting, the group breaks up into smaller groups of
four or five, headed by a mother's aide (who is a part
of the group but has completed the worksheet with
her child the previous week). Each small group role-
plays through the worksheets and storybooks in order
to be able to use the Cognitive Training Programme
effectively with their children at home during the
week. Each week's materials contain various exercises
to be used by the mother with the child each day. The
group leader (Ministry of Education Adult Education
teacher) conducts home visits now and then to ensure
the Cognitive Training Programme is being imple-
mented correctly and to assist with problems that may
be encountered with the child.

In addition to adjusting the actual organization and
content of the Mother-Child Education Programme,
it was necessary, in order for the project to become a
larger programme, to disseminate and publicize results
of the Mother Enrichment component of the project.
Accordingly, in collaboration with the mothers par-
ticipating in the mother training programme, an
eleven-session television series was prepared. The par-
ticipating mothers volunteered to take part in the
small group discussions which were televised on the
state television channel. These television programmes
were well-received.

In order to extend the programme, additional fund-
ing and a continuing institutional base were required.
Based on the research results and television series, it
was possible to obtain limited funding from various
groups, including parent-teacher associations, wom-
en's groups and private businesses. With these funds
additional applications of the mother training pro-
gramme were carried out as a public service, mainly in
Istanbul.

In 1991, additional advances were made with the
collaboration of UNICEF and the Ministry of
Education. A major breakthrough occurred when the
Mother Enrichment component of the project was
adopted into the Adult Education Programme of the
Ministry of Education, targeted at training childmin-
ders. The project team trained Adult Education teach-
ers and the revised training manual was published by
UNICEF.

Also in 1991, a foundation belonging to a private
bank, the Finance Foundation, began providing finan-
cial support for the programme in Istanbul in Adult
Education Centres attached to the Nonformal
Education Division of the Ministry of Education. In
two years, over 700 mothers in Istanbul participated in
the programme. During 1992 and 1993, with the col-
laboration of UNICEF and the Finance Foundation,
the programme was applied in Sanliurfa in the less-
developed South Eastern region of Turkey to over 700
women and young girls. Another replication of the
project was begun in 1992, when group leaders were
trained in the Netherlands to work with Turkish
workers there. The Mother Enrichment component of
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the project is currently being applied on a pilot basis
in two early enrichment programmes carried out by
Averroes Foundation.

These successes and adaptations have helped to
promote formation of a privately funded nonprofit
organization called the Mother-Child Education
Foundation (MCEF), founded in August 1993 with the
initiative and support of the Finance Foundation. The
aim of the MCEF is to "contribute by means of educa-
tional, social economic and financial activities to the
development of modern Turkey." The Foundation not
only finances the programme but also trains teachers,
prepares materials and collaborates with the Ministry
of Education and other organizations for the expan-
sion of the programme across Turkey.

Continuing collaboration between the Nonformal
Education Division of the Ministry of Education and
the MCEF has allowed the programme to expand.
The Nonformal Education Division is responsible for
Adult Education centres in each district in the coun-
try. Adult Education teachers are trained by the
MCEF to apply the Mother-Child Education
Programme in their own districts, mainly in low-
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income shanty town and working class areas. The aim
is for the Nonformal Division Ministry staff to be
responsible for the implementation of the programme
at various levels of the organizational structure. This
will allow the number of beneficiaries to increase as
the training of staff currently being undertaken by the
Foundation can be assumed by Ministry staff. This will
also quicken the process of training, reduce costs and
set in place a decentralized system.

In the past three years this collaboration has led to
participation of over 3,000 mother-child pairs and in
1993-1994, the programme was applied in ten
provinces across Turkey. In 1994-1995, expansion to
20 provinces and 4,000 mother-child pairs was
planned with the Ministry of Education. In addition, a
collaboration with the General Directory of Social
Services and the Child Protection Agency (SSCPA)
attached to the Office of the Prime Minister has led to
pilot projects in Izmir and Ankara. The intention is to
implement the programme in twelve districts in
1994-1995.;

The process that has been described above, still in
progress, is an example of a research project leading to
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a national programme. It is also an example of scien-
tific research affecting public policy. With the help of
the Mother-Child Education Programme. the rather
narrow definition of preschool education in Turkey in
terms of formal centre-based preschools has expanded
to include nonformal community and home-based
early enrichment. In terms of the goals and targets of
nonformal education, also, there has been an expan-
sion in scope to combine early childhood education
and care with parent (adult) education and to combine
child development goals with women's empowerment,
health and family planning. Finally, we also have here
an example of effective cooperation among a universi-
ty, a Ministry (government) and international
(UNICEF) and local agencies (Mother-Child
Education Foundation). It is clear that programmes
have much to gain and are more likely to go to scale
with such cooperation. The Mother-Child Education
Programme promises to contribute to human develop-
ment and well-being in Turkey.
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The Convention on the Rights of the Child:
Moving Promises to Action
ROBERT C. MYERS

The Convention and
Mechanisms for
Compliance with its
Provisions
The approval of the Convention on the Rights of the
Child by the UN Assembly (November 1989) and the
subsequent Summit for Children (September 1990)
have, without doubt, had an important effect on the
way in which the approximately 170 governments
that are signatories to the Convention include atten-
tion to children within their social planning and pro-
gramming. This is so in part because national approval
of the Convention creates a moral commitment by a
country, within an international framework, to seek
improvements in the survival, development, protec-
tion, and social participation of children. It would be
naive, however, to think that moral commitment relat,
ed to an international document will, alone, serve as a
strong incentive for action; governments are too often
associated with paper promises and empty rhetoric.
With this in mind, one of the most immediate and
important features of the Convention and the Summit
has been the development of a set of related mecha-
nisms that help to move promises to action, trying to
assure that the provisions of the Convention are acted
upon.

A Committee
on the Rights
of the Child
One mechanism created within the Convention to
reinforce promises made by signatories is the
Committee on the Rights of the Child (Article 43). As
part of their commitment upon signing the document,
countries agree to report to this United Nations
Committee on their activities related to the
Convention within two years after signing the
Convention and again every five years thereafter
(Article 44) The Committee has established a format
and a process for national reporting According to the
Convention, reports 'shall indicate factors and diffi-
culties, if any, affecting the degree of fulfillment of the
obligations under the present Convention The
resulting national reports which are supposed to be in
the public domain in each country 'Article 44. Section
61, are presented to the Committee which then corn-

,

ments on the reports, raising questions and making
suggestions for further improvements. Every two
years, the Committee reports to the UN General
Assembly. This process, which has now been func-
tioning for several years, has in some cases stimulated
additional action and/or led to useful public debate in
the respective countries about the rights and welfare
of children.

NGO Activities
Another development fostered by the Convention has
been the appearance of activities, explicitly intended
to further adherence to the provisions of the
Convention, that are being carried out by new nation-
al, regional and international groupings of non-gov-
ernmental organizations (NG0s). Some of these
activities are educational, promotional, or service
actions by NGOs intended to reinforce particular
rights and to improve directly living conditions affect-
ing the welfare of children. Other activities are
focussed on sharing information and on monitoring
the process of complying with the Convention. These
new mechanisms include the growth of international
networks such as the Children's Rights Information
Network', regional networks such as the Latin
American Regional Collective to Help Follow up the
Convention', and national groups (such as the 13
national groups of NGOs participating in the Latin
American regional collective or the Philippine nation-
al grouping). In some cases, these NGO groups also
provide information to the international Committee
on the Rights of the Child. The Committee uses this
information when interpreting governmental reports
and in formulating suggestions to governments. Some
of the national NGO groups produce parallel reports
(to those of the government) on the status of children
in their countries and others cooperate with the gov-
ernment in producing a joint report'.

The World Summit
for Children
and National
.Programmes
of Action
Yet another mechanism for moving promises into
action (and the one closest to the central theme of this
Notebook) has been a process. promoted and mom-
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tored closely by UNICEF, of developing National
Plans or Programmes of Action (NPAs). NPAs are
linked to a worldwide Plan of Action adopted at the
conclusion of the World Summit for Children, oblig-
ating the 71 heads of State and Government and 88
Senior officials who attended to create national plans
for the decade of the 1990s. The World Summit Plan
of Action sets out 25 specific goals, based on provi-
sions of the Convention. Most of the participating
nations in the Summit and the signatories to the
Convention have now formulated NPAs for children
looking ahead to the year 2000. And, in some cases,
the NPAs are being decentralized and Local
Programmes of Action (LPA) are being formulated.'

Against this background, the purpose of this brief
note is not to report in a detailed and systematic way
on NPAs and their relation to the World Plan or the
Convention on Children's Rights. Rather, my reading
of the Convention and perusal of a number of NPAs
lead me to share some thoughts on the place of early
childhood care and development (ECCD) in the
Convention, in the NPAs and in the extensive process
of planning and monitoring the rights of children. I
will raise several questions to be kept in mind by those
involved in the process of promoting, planning, and
monitoring Convention promises. and I will end with
a challenge to the ECCD community.

Early Childhood
Development in the
Convention, in NPAs
and in Monitoring the
Convention
Article 6 of the Convention says that "States Parties
shall ensure to the maximum extent possible the sur-
vival and development of the child". It is my consid-
ered impression that the child development part of
this statement is being neglected, particularly with
respect to development during the early childhood
years. Moreover, my impression is that little is being
done within the framework of the Convention to
monitor or meet Article 18 (Section 2) stating that
"...States Parties shall render appropriate assistance to
parents and legal guardians in the performance of their
child-rearing responsibilities and shall ensure the
development of institutions, facilities and services for
the care of children". Similarly, Article 27 (Section 1)
seems neglected: "States Parties recognize the right of
every child to a standard of living adequate for the
child's physical, mental, spiritual, moral and social
development." This impression is based in part on
looking at several NPAs where ECCD, if not absent,
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is given very little attention. Ironically, this is occur-
ring at the same time that ECCD seems to be gaining
ground from other points of view, not related to child
rights or to the Convention.

There are several reasons why I think ECCD has a
minor place in the discussions of children's rights and
in the monitoring of the Convention.

Rights related to healthy child develop-
ment do not seem to be set out with clarity
in the Convention

Developmental rights are much less clear and con-
crete, for instance, than rights to survival or rights
related to protection. As an example, in Article 27,
where an appropriately integral view of development
is established in Section I. development is then linked
in Section 2 directly to providing "conditions of living
necessary for the child's development", and in Section
3 this is reduced more explicitly to providing "material
assistance and support programmes, particularly with
regard to nutrition, clothing and housing". The ECCD
community, I believe, would insist that development
requires much more than nutrition, clothing and hous-
ing. No mention is made in this article of the
Convention of psychosocial or educational conditions
that should be provided to promote healthy develop-
ment. Rather, these pieces of what might be consid-
ered a key dimension in the developmental rights of
children are scattered throughout the document and.
are often handled in a negative way or a way that does
not make clear the connection to healthy develop-
ment.

In general, the Convention assigns primary respon-
sibility for the "upbringing and development of the
child" to parents or legal guardians who are to act in
"the best interests of the child". (Article 18, Section 1)
However, as indicated above, governments are also
assigned responsibilities for assisting parents and legal
guardians in the performance of their childrearing
responsibilities (Article 18, Section 2) and also for tak-
ing "all appropriate measures to ensure that children of
working parents have the right to benefit from
child-care services and facilities for which they are eli-
gible". (Article 18, Section 3)

Notwithstanding these provisions, as one looks at
NPAs, attention by governments to child care institu-
tions, facilities and services is frequently missing.
Governments often seem to be content to leave the
responsibility for child care with parents.

Ironically, attention to preschool education does
seem to be present in many NPAs. This is ironic
because the Convention does not include preschool-
ing or early learning in its treatment of a child's right
to education. Although Article 29 states that the edu-
cation of the child should be directed to "the develop-
ment of the child's personality, talents and mental and
physical abilities to their fullest potential", Article 28
which provides the context for this statement treats

education strictly in terms of schooling. Accordingly,
the educational rights of children are specified in
terms of primary, secondary higher and vocational
education (schooling). Thus, the development
referred to in Article 29 is that which occurs in school,
and primary school is defined as the starting point.
Learning and education associated with development
during the earliest years (whether at home or in
preschool settings) are left out of the educational
rights of children. Instead, we are left to assume that
this early learning is covered in other parts of the
Convention, in relation to, for instance, childcare and
childrearing (Article 18), various measures of protec-
tion (e.g. freedom from abuse, Article 19), or in rela-
tion to children in special circumstances, including
children with mental or physical disabilities (Article
23). One reason this lack of clarity with respect to the
right to education is disturbing is that most monitor-
ing of the ECCD component of the Convention is
being carried out in relation to the education sector,
based on the interpretation given to the Convention
at the Summit for Children.

III A low priority was assigned to ECCD at the
Summit for Children

Another reason why ECCD may not be receiving
its due as part of the follow-up of the Convention is
that a relatively low priority was assigned to ECCD as
the provisions of the Convention were interpreted and
translated into goals at the Summit for Children and
in the resulting Plan of Action. The emphases given to
particular areas in the World Plan of Action are
reflected in National Plans and in monitoring. More
specifically, the World Plan, set out at the Summit in
September 1990, listed 25 objectives to be pursued,
each related to an area of sectorial actions favoring the
child. The grouping of these objectives by sector was
as follows:

Health and Education of Women 4 objectives
Nutrition 8 objectives
Child health 6 objectives
Water and Sanitation 3 objectives
Basic Education 4 objectives
Children in Difficult Circumstances 1 objective

It is clear that actions related to all of these objec-
tives have a bearing on the development of young
children, but particularly on their physical develop-
ment as problems arc overcome related to
protein-energy malnutrition, lack of micronutrients,
diseases, etc. What is again weak, however, is recog-
nition of the mental, social, moral and spiritual dimen-
sions of development referred to in the Convention.
The one (very general) goal of the 25 listed that deals
directly with child development is the first goal listed
under education which states: "Increase early child-
hood development activities, including appropriate
low-cost interventions based in the family and in the
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community." This goal goes beyond the Convention's
treatment of basic education and does provide a basis for

attention to early childhood development. The read-
er will note, however, that the goal is extremely gen-
eral (as contrasted, for instance, with other goals such
as "elimination of illness caused by guinea worm by
the year 2000", or "reduction of 50% in deaths caused
by diarrhea in children under age 5"). The reader will
also note the reference to low-cost interventions, a
stipulation that is not deemed necessary when setting
out other goals or proposed actions.

A further interpretation of the Convention and
consolidation of priorities was made at the Summit by
defining in the worldwide Plan of Action seven
"Principle Goals of Survival, Development and
Protection". The seven refer specif;cally to: t ) infant
and child mortality; 2) maternal mortality; 3) malnu-
trition; 4) water and sanitation; 5) universal access to
basic education; 6) illiteracy; and 7) protection of chil-
dren in especially difficult circumstances. In this
delimitation, basic education is made synonymous
with primary schooling, thereby setting aside early
childhood development from the
principle goals. Here we see even
more clearly how the Summit inter-
preted and gave priority to certain
parts of the Convention on the
Rights of the Child. This is impor-
tant to note because National
Programmes of Action have been
formulated, in the main, with respect
to the goals set out by the Summit
rather than with respect to the
broader conditions of the Con-
vention on the Rights of the Child.
As a result, many provisions of the
Convention are not considered in
National Plans, including such basic
rights as the simple right of a child
to a name (something that is not
part of the legal fabric of many soci-
eties), the right not to be abused or
civic rights and the right to partici-
pation. And, in the process of fol-
lowing the seven general goals of
the Summit, child development and
care during the early years are virtu-
ally missing from some NPAs and
the related monitoring process.

Emphasis on what can be measured
A third reason why I think ECCD is weak in the

follow-up activities related to the Convention and in
many NPAs is that an emphasis has been placed on
quantitative indicators, in planning and monitoring
the Convention, for which there are agreed-upon
measures that can be compared internationally.
Whereas there is general agreement on certain indica-
tors such as infant mortality, weight for age, or low
birthweight, similar agreement does not now exist on
how to measure the mental, social and emotional

development of young children And, given the cul-
tural and social differences in the way in which child
development is defined, it is difficult to insist on an
internationally comparable measure for child develop-
ment. There is a tendency to think that if something
cannot be measured easily and compared internation-
ally, it is not important, or even worse, that it does not
exist.

As one looks at NPAs and at reports of progress,
the measurable indicator that seems to be used for
early childhood care and development is a measure of
the coverage of preschool programmes. If preschool
coverage increases, the assumption is that there is
progress toward improving child development.
However, this institutional view, concentrating on
coverage, does not tell us what is actually happening
with respect to various dimensions of children's devel-
opment. Also, even this apparently-simple indicator is
often distorted because only formal programmes of
preschooling are included in the coverage figure, leav-
ing out nonformal programmes and leaving out such
initiatives as parental education. Similarly, because
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The worldwide Plan of Action neglects attention to the mental,
social and emotional development of young children.

t3EST COPY AVAILABLE
36

this monitoring occurs in relation to educational pro-
grammes, child care institutions and services may be
left out. Finally, the indicator is not comparable inter-
nationally because of the wide variation in the type
and quality of the preschool programmes being
offered in different settings.

In brief, the quantitative measures being applied to
monitor early childhood care and development with-
in the framework of the Convention are, at best, very
limited.

38



RIP16"1"1:

"<."

".4.

Coordinators' Notebook Issue 1 7

.1A

f Vt.4

How has early childhood care and development been treated In your NPA?

Some Questions for
Readers to Ask

What I have presented above are thoughts and
impressions that must be treated as hypotheses rather
than facts when looking at a particular situation or
National Programme of Action. As readers seek to ver-
ify these hypotheses and as you go about examining
relationships among the Convention, the Summit,
National NPAs and specific actions in your respective
countries, the following questions might be kept in
mind.

How have the provisions of the Convention on the
Rights of the Child been translated into the
National Plan or Programme of Action in your
country? Has the attachment of NPAs to the out-
come of the Summit led to reinterpreting the
Convention, or to leaving out attention co some
important rights? If so, what provisions of the
Convention have been set aside in the process?
Has your country written reports to he presented to
the UN Committee on the Rights of the Child? If
not, why not? If so:
To what extent do the reports reflect a critical

view of the situation of children and of progress
toward fulfillment of the obligations under the
Convention and to what extent do the reports
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simply present positive outcomes and plans?
Who has participated in the process of writing the

reports and how has that affected them?
Is the information provided reliable?
Are national reports in the public domain? Have
they been debated?

How has early childhood care and development
been treated in your NPA, in monitoring and in
reports? Are specific ECCD goals and objectives
included? What are the indicators proposed for
monitoring progress toward the goals? Are these
adequate? Does monitoring concentrate on formal
preschool education or are nonformal programmes
and child care programmes also included?
Does the inability to quantify early childhood
progress distort planning ar4 prejudice important
areas?

A Challenge
Despite ratification of the Convention on the Rights
of the Child by most of the countries in the world,
and despite the fact that human development and quality of
life have been placed, in recent years, much more at
the center of the international development debate.
Lhild development has not yet become a natural and
important part of that debate or of monitoring thc



developmental progress of nations. (See review of
Towards a Children's Agenda on page 71.) As suggested
above, this failure is related at least in part to the fail-
ure to agree upon appropriate measures of what con-
stitutes early childhood care and development.

This presents the ECCD community witi. a major
challenge: to agree upon measures of early childhood
development that can be used for monitoring the
developmental progress of children at a national level.
This means moving beyond measures of programme
coverage. In facing this challenge, it will be important
to accept and preserve differences in cultural defini-
tions of early childhood development. This means
that the indicators used will not be comparable inter-
nationally (or even, necessarily, applicable at national
levels in such heterogeneous places as India). But such
agreed-upon indicators can be useful for planning,
programming, monitoring and evaluation at either
national or local levels which, after all, are where
initiatives are taking place and where effects are
expected.

In facing this challenge it will also be important to
respect the integrated nature of development. ft would
be unfortunate, for instance, to define development
exclusively in terms of physical development or of
mental development, leaving aside social and emo-
tional development. This suggests the need for devel-
opmental profiles of children and the need for period-
ic measurement of the several dimensions to see how
they are moving over time.

Creating a profile of child development or of the
status of children may be more a political than a tech-
nical question. requiring ways to get different parts of
government and society to bring together in one place
the various measures presently being applied to create
the profile. It may also involve an even more difficult
task of overcoming feuds within academic communi-
ties where various schools of thought defend at all
cost their particular measures of child development.
These potential obstacles notwithstanding, the goal is
within our reach, as is being shown, for instance, in
Jamaica where a process of monitoring the status of
children has been agreed upon and is being tried out.°
Efforts are also being made to develop appropriate
indicators through a Childwatch project described on
page 61.

Let us accept the challenge of defining early child-
hood indicators that can be used to monitor children's
development as our contribution to making the
Convention of the Rights of the Child a living docu-
ment. Let us promote solid planning and monitoring
at national and local levels of child development pro-
grammes in the best interests of the child and of our
respective societies.

The full text of the Convention on the Rights of the
Child can be found on the Internet at the UNICEF
gopher.

For a print version, contact:

Mr. John Bennett

The Young Child and Family Project, UNESCO
7, Place Fontenoy

75700 Paris. France
Tel: (33-1) 45-68-08-15, Fax: (33-1) 44-49-99-18

To review your nation's NPA, contact:

Childwatch International

P.O. Box 1096

Blindern

N-0317 Nonvay
Tel: (47-22) 85-42-88 or 85-48-41, Fax:(47-22)85-52-53
childwatch@uio.no

1The facilitating organizations for this international information
network are. The Children's Defense Fund International, Save
the Children Radda Bamen (Sweden), The International
Alliance of Save the Children (Switzerland). The NGO Group
on the Convention on the Rights of the Child (Switzerland).
and the International Center for Child Development
(UNICEF/Italy). The coordination of this group can be con-
tacted care of: Becky Purbrick. Overseas Information and
Research. Save the Children (UK), 17 Grove Lane, London SE5
8HD, the United Kingdom.

2The Latin American network has brought together national
non-governmental committees that have been formed in 13
Latin American countries (Argentina, Bolivia, Chile, Colombia,
Ecuador, El Salvador, Guatemala, Mexico, Nicaragua, Panama,
Paraguay. Peru, and Uruguay). Also participating in the network
are regional offices of Radda Barnen, UNICEF, Catholic
Children, Children's Defense International, Save the Children
(US and Canada), Redd Barna, and the Organization of
American States. Information about this initiative can be
obtained from: Radda Barnen. Oficina Regional para America
del Sur, Calle Uno 932, Urbanizacion Corpac, Lima 27, Peru.

3An example of the first is the Third Report on the Rights of the Child

and the Situation of Children in Mexico, 1994, which has been pub-

lished recently (in Spanish) by the Colectivo Mexicano de
Apoyo a la Ninez (COMEXANI). In Chile, the National Group
to Assist the Convention on the Rights of the Child (GAN) has
critiqued the government's plan of action but has also worked
to produce a joint report for presentation to the Committee.

4See, C. Castillo and R. Dunbar. 1995. The Children Here. Current
Trends in the Decentralization of National Plans of Action. Also, W. G.

Nuqui. 1994 The Philippines A Case Study in Local Planning for
Children These publications can be obtained from. UNICEF
International Child Development Centre, Piazza Santissima
Annunziata 12.50122, Florence, Italy, Fax-(39-55) 24-48-17.

5This goal was taken directly from thc Framework for Action
approved at the World Conference on Education for All in
Thailand in March 1990

6For information about this initiative, readers may write to
Robert Myers at the Consultative Group, or contact directly,
Janet Brown. The Caribbean Child Development Centre.
University of the West Indies. P 0 Box 141, Mona, Kingston
7. lamaica.
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in tnis section. vve introduce programmes cesianed to orovide duality services to young children and their

amiiies. In many cases. the programmes we profile ;:re already working as a resource in their country or

,3gion. Many nave developed innovative inateriais.i;ractices, or ;raining methods, which they are IION intro-

docMg to oiners.Some of the p1 ogrammes na e neen ligorously evaluated by -scientific"measures and others

..ely on anecdotal evidence to describe their impacts,The descriptions below are taken primarily from materi-

als sent to us by the programmes being described and do not constitute endorsement of particular models,

Our goal in presenting them to you is to reflect the diversity of efforts being undertaken to address the needs

of young children and their families, anti to encom age networkMg among those involved in ECCD provision.

We invite you to send us information about effective programmes in your region.

Chile
TILNA (Workshops for
Local Integration, at a
National Level)
Submitted by Salamon Magendzo

This note describes briefly a national project in
Chile that is trying, in an integrated way, to
strengthen the ability of local organizations and
community members to improve early childhood
care and development, taking into account differ-
ences in culture and conditions. The approach is
being tried out in many localities throughout the
country. qualifying it as a "national" programme.
even though its focus is on local integration

The Project functions through what are called
"Workshops for Local Integration", and is known
by its Latin acronym, TILNA Each TILNA
Workshop seeks to bring together early educa-
tion teaLhers, helpers, mothers, young people.
community leaders, communicators and other
professionals who work with and for children

I;

under the age of six in a given local community.
In an interactive and cooperative way, the
Workshops try to unite specialized institutions
and community organizations concerned with
early childhood care and development (ECCD) at
the local level. The expectation is that the
Workshops can become self-standing joint ven-
tures, serving as integrated mechanisms with local
presence and with a holistic approach. The goal
is to allow community members and communi-
ty-level institutions to develop a shared sense of
responsibility for the early educ: 'ion of their
young children.

It is well known that the early chit ,od topic
engages a large number of committed p who
hold different viewpoints and function im dif-
ferent institutional bases. An assumption of the
TILNA project is that fostering interaction among
the people who live in a specific community,
(with its specific geographic, historical, social and
cultural conditions), can lead to joint actions rein-
forcing everyday practices, behaviours, cultural
and artistic expressions that will improve the wel-
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fare of young children The process begins by
inviting committed people to share their particu-
lar experiences. They are then encouraged to
move beyond their particular institutional bound-
aries by looking together into their local commu-
nity, using a participatory, action-research
methodology. The focus is to find out how exist-
ing resources in the community can best be
drawn upon to favor early childhood develop-
ment and to set up early childhood projects.

The T1LNA approach is a "positive" and con-
structive approach. Its aim is not to compensate
for community shortcomings or scarcities, but is,
rather, to identify and reinforce actual and poten-
tial family and community assets residing in the
popular as well as the institutional culture of a
community. At the same time, the approach does
not ignore disadvantages. On the contrary, it is
assumed that a community which develops a pos-
itive concept of itself by appraisylg and develop-
ing its potentialities, will also be capable of iden-
tifying and coping with its deficiencies, but in an
active way that is totally different from that of a
typical "compensatory" approach.
Aims. Considering the above, the TILNA pro-
ject has the following aims:

To favor the creation of an environment for
exchange and the collective reinforcement
among all people in a community who are
directly related to early childhood develop-
ment.
To recognize the contributions of every
working group in the community by promot-
ing dialogue among distinct cultures, provid-
ing a base for real and positive transforma-
tions in family, community, and institutional
conditions affecting early childhood. (This,
of course, requires admitting from the outset
that there is cultural diversity in the commu-
nity and identifying not only what the differ-
ences are, but also who the social protago-
nists are for the different groups and how
they relate to each other.)
To promote participation by parents and com-
munity members in projects related to early
childhood development, by using a participa-
tory methodology.
To develop a permanent working group, with
autonomy and a strong management capaci-
ty, which participates in the process of local
decision-making.
To develop in the community the capacity to
klentify, support. and dynamize all those
community expressions that favor the devel-
opment of the child.

Strategies. To achieve these aims, several
strategies are required. First, a motivational
strategy is necessary in order to get people to
commit to meeting in the workshops. Second, a

participatory method of working with families
and communities is required. To foster the work
with families, several topics have been empha-
sized in workshop sessions: popular culture; par-
ticipatory methodologies and techniques; group
interaction; and methods of promoting local
development. Third, an action-research strategy
is needed to help workshop participants a-id
community members to identify existing
strengths. Developing the skills to carry out
such action research is an important part of the
project. It is precisely through this action
research that the TILNA hope to construct a
new sense of knowledge and cooperation.
Fourth, an organizational strategy is pursued
that aims at converting each community work-
shop into a self-sustaining entity, capable of car-
rying on as a self-financing project.
Organization. The overall programme of the
TILNA is coordinated by a non-governmental
organization called the Interdisciplinary
Programme for Educational Research (PILE).
Funding comes from a programme within the
Chilean government that is designed to improve
the quality of basic education in the country,
including education and early development dur-
ing the preschool years. The staff of PI1E are
charged with guiding the work of local coordi-
nators (facilitators) in each community. These
local facilitators are responsible for the genera-
tion of a learning process within the workshops,
making use of a democratic and participatory
methodology. It is hoped that within the
three-year initial life of the project, independent
local groups will be formed and functioning in a
way that will allow them to continue beyond
the immediate life of the project.

For more information about the TILNA experi-
ence contact: Salamon Magendzo, Programa
lnterdisciplinario de Investigaciones en
Educacion, Brown Sur 150, Nulioa, Santiago,
Chile. Fax: (56-2) 204-7460
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Submitted by Seema Argawal

The Accra Declaration which came out of
Ghana's National Seminar on Early Childhood
Development, October 1993, made children a
priority for attention. It calls upon all relevant
government departments and agencies, NGOs,
individuals and partners in ECCD to collectively
broaden Ghana's scope and vision for young chil-
dren. What follows is a description of a project
undertaken by UNICEF in collaboration with
government, NGOs and communities as a result
of the Accra Declaration.

In 1994 an ethnographic survey was undertak-
en in the Afram Plains district of Ghana to identi-
fy the current learning context of the rural
Ghanaian child and to identify the changes that
could be made in order to enhance this context.
The study investigated both the formal and infor-
mal contexts within which children live and learn.
The aim was to develop processes that would
empower pupils, teachers, community members
and district leaders to collaborate in the identifi-
cation of problems and in finding solutions to a
central policy concern of the government Why
do children appear not to be learning much in
school?

Key people from the district/circuit and
local/village communities were involved in the
process of assessment. analysis reflection and
planning. They began by seeking information on
each of the child's learning environmentsthe

:4

home, the school, the community, the farm.
Interviews and observations were carried out in as
many of these locations as possible. The survey
was undertaken in a limited number of school

-communities. 75 interviews were conducted with
adults (parents, teachers, head teachers, commu-
nity elders, and members .of the village/town
development committees) and 50 children were
observed and interviewed.

The survey and analysis focused primarily on
the health and well-being of the child. Questions
were asked about daily diet, pattern and type of
eating, use and quality of water sources, cleanli-
ness, toilet and hygiene practices. and awareness
of causes of sickness. An attempt was also made
to describe a day in the life of a child, examining
the child's work pattern in terms of daily and
weekly cycles, social expectations, and rules gov-
erning children's role in the family, with peers and
with the community. Mothers were asked about
breastfeeding practices and how they combin
their work with their childcare responsibilities.
And children's learning/cognitive development
was assessed in terms of their abilities: to discrim-
inate, sort and order; to establish and use cate-
gories; to exhibit visual/motor coordination
through replicating patterns (circle, square, shape,
first pattern), recognizing figures, manipulating
objects, and creating drawings; to play games; to
use toys or representations; and to demonstrate
their knowledge of the name of village, area, dis-
trict, region. country

The research from the Afram Plains confirmed
that the health and nutritional status of the young
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child is at risk, and pointed to the poor quality of
Late gwen to young children by older children,
by the elderly and by illiterate mothers who are
constrained due to their economic hardships and
struggle for daily food security. The study indi-
cated that frequently parents are not involved in
the care of their children nor in preparing them
for school in the mornings. This leaves the chil-
dren to fend for themselves and to provide for the
family (i.e. preparing food for themselves and
others and ensuring that they eat, determining
what is consumed daily, collecting and using
water, washing and cleaning, and to a large
extent, providing their own source of income for
food, clothing and schooling).

From the study a powerful picture emerged of
the children as childminders. As women play an
important role in farming activities, they are rou-
tinely absent from the household. Older children,
both girls and boys, although more often girls,
look after their young brothers and sisters at
home, on the farm, or in the marketplace. The
performance of this function invariably implies
that they can not go to school. Moreover the fact
that chOdcare functions are carried out in an iso-
lated. uneducated environment, determines that
the outcome is often poor. The problems which
cause difficulty in school, such as lack of good
health, sight and hearing defects, lack of concen-
tration, low learning ability, and poor self-esteem,
are generally rooted by the age of four.

Based on the results of the survey, several new
initiatives were undertaken. The Childscope (Child-
School-Community) Project is an integrated com-
munity-based development project which places
the child at the centre and uses the school as the
entry point in involving the community in
improving the care and learning of young chil-
dren. Particular emphasis is placed on replacing
outmoded teaching methods with methods which
promote active learning and critical thinking.
Adopting the philosophy of the Child-to-Child
approach, the Childscope Project is making school-
based teaching and learning child-centred, relat-
ed to the care and nutrition needs and responsi-
bilities of children and the general promotion of
health. It is believed that by making learning rele-
vant and fun, the interaction between the child
and school becomes an active, enriching experi-
ence, rather than passive, tiring and alienating.
Linking basic education with intersectoral priori-
ties of better health, nutrition, water and sanita-
tion, hygiene, food production and childcare
practices encourages community participation
and fosters closer links between the child, the
school, and the community. In essence, the pro-
ject empowers communities and teachers to own
their school and to improve the relevance and
efficiency of the primary classes in order to attract
and keep more children in school, especially girls.

UNICEF, in cooperation with DANIDA and
the Danish National Federation of Early
Childhood Youth Education (BUPL), have initi-
ated a programme to upgrade the national
Training Institute for Early Childhood Educators, both

physically and professionally, so that it can oper-
ate as a resource centre. The aim is to improve the

professional competence and skills of a core
group of educators placed at the National Centre
and at the community level

Credit with Education is another programme
which was begun, managed by the international
NGO, Freedom from Hunger. The project is
designed to enable poor women in rural areas of
Ghana to increase their incomes and savings and
to motivate them to undertake nutritionally ben-
eficial behaviour to improve their household
security, nutrition and health status, and the care
practices for their children. Through this pro-
gramme rural banks offer credit to the women
and these women are also provided with an edu-
cational programme focussing on basic account-
ing skills, primary healthcare, nutrition and child-
care. The focus on good parenting is a central fea-
ture of the programme.

For more information on Early Childhood pro-
grammes in Ghana, contact: Seema Argawal c/o
Dr. David Harding, UNICEF House, 73 Lodhi
Estate, New Delhi 110 003, India. Fax: (91-11)
462-7521. Or: Adwoa Sey, Project Officer,
UNICEF, P.O. Box 5051, Accra-North, GHANA.
Tel: (233-21) 777972; Fax: (233-21) 773147

Bangladesh
Women's Savings
Group
Submitted by Lisa Lanier Krift

In 1972, Save the Children (SC) began working
in Nasirnagar, one of the poorest areas in
Bangladesh. Eighty-six percent of the population
lives in poverty. Women and children are most
affected: the maternal mortality rate is 165 deaths
per 100,000 live births (one of the highest in the
world), and the under-five mortality rate is 150
deaths per 1,000. In addition, over 90% of the
children who survive infancy are malnourished.

The aim of Save the Children in Bangladesh is
to measurably improve the lives of poor women
and their children within the context of the fami-
ly and community through sustainable integrated
programmes Women's Savings Groups (WSGs) are
the mechanism through which the poorest
women are targeted with mutually-reinforcing
sectoral interventions in education, health and
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economic development. The WSGs also provide
a structured forum for discussion and decision-
making on issues affecting the family and com-
munity.

The WSGs provide a mechanism through
which SC can focus on women's empowerment
and child development. In partnership with a
large-scale, national NGO, Save the Children is
implementing a women's development and credit
programme which currently covers 201 Women's
Savings Groups. The local partner implements
the savings and credit component of the pro-
gramme and Save the Children provides assis-
tance in group formation and training in various
aspects of social development.

Save the Children's Women-Child Impact pro-
gramme has produced a Women's Savings Group
training curriculum which integrates economic
development, child development, maternal/child
health and group management components. The
curriculum is action-oriented and enables the
women to gain skills related to savings and cred-
it, group management, health and family plan-
ning, nonformal primary education and gender
issues. Training and credit activities support
health interventions that include child survival
maternal and reproductive health, including
STD/HIV prevention.

Through an Early Childhood Care and
Development project, a Child-to-Child pro-
gramme, and an Adolescent Family Life
Education programme, Save the Children
addresses the educational needs of children from
infancy through adolescence, with an emphasis

.!tr''
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on practical life skills. The Early Childhood Care
and Development project trains parents to carry
out low-cost, home-based activities that address
developmental needs of preschool children and
encourage longer-term educational attainment.
Caregiving messages are conveyed within the
integrated WSG curriculum and reinforced
through playful activities which parents are
taught to do with their children. The Child-to-
Child programme was designed to develop the
childcare skills of older children (ages 8-11) who
care for their younger siblings. An Adolescent
Family Life Education programme has been initi-
ated to address the needs of young adults, many
of whom become young parents before they are
emotionally or physically equipped.

Action research is a vital component of Save
the Children's programme in Bangladesh. Save
the Children places a particular emphasis on
assessing the impact of the Women's Savings
Groups on the health, fertility, and educational
well-being of women and children in order to
contribute to the growing body of research on
the impact of women's empowerment on devel-
opment. Both quantitative and qualitative meth-
ods of research are used to assess programme
impact. Results of research are used to design
innovative programmes and influence policy at
the national level.

For further information contact: Lisa Lanier
Krift . Co-Director SC/US-----Bangladesh . G.P 0
Box 421 , Dhaka Rm. Bangladesh. Tel: (880-2)
315291; Fax: (880-2) 813019
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The Netherlands
Profile of M1M: a
Community Mothers
Programme in Breda
Submitted by Marian H. Hanrahan, Bert Prinsen,
Yvonne de Graaf

There is a Community
Mothers Programme inthe Netherlands called Mothers Informing Mothers,we call it MIM for short. It was developed as partof the regular health services for parents and

preschool children in The Netherlands. The aimsof the programme are to support young parentswith parenting: helping them to cope, stay
abreast of their child's development, and prevent
childrearing problems. All mothers of first chil-dren are offered the programme, but special
attention is given to reaching socially disadvan.
taged groups and members of migrant communi-
ties, The main focus is on mothers ' By trying to
reinforce their sense of self-esteem M1M hopesthereby to improve their ability to be self-sup-
porting parents. In doing so they, as the main
educators, may increase the opportunities for
optimal development and health for their chil-dren This Dutch programme was adapted from
the Irish Community

Mothers Programme andthe Child Development Programme from the
United Kingdom.

The MIM programme uses experienced moth-ers to help provide educational
support for new

parents in learning effective
primary health and

educational practices. The experienced mothers

gkire.441:
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visit the young mother in her home. They live inthe same neighborhood and they usually havesimilar backgrounds. The experienced motherwill use her own standards and experiences as amother to support and assist the young mother.In doing so she tries to give as little advice as pos-sible; rather she aims to support the young moth-er in finding her own answers to day to day ques-
tions and in resolving problems as they arise. The
programme starts early, ideally just before con-
finement, and lasts until the baby is 18 monthsold. The community mothers are supported by ahealth visitor specialized in child health and wel-fare.

I Programme development
The programme was developed with the aid of

mothers in Breda. a middle-sized town situated inone of the southern provinces of the Netherlands,
in comunction with the NICW (the Netherlands
Institute of Care and Welfare) with financial sup-port coming from the Bernard van Leer
Foundation. Impetus for the programme camefrom young mothers who wanted help coping as
parents and the kriiikvereniging Brcli who wanted to
improve their health educational

services.
A krurseciniiioig is a voluntary association serv-ing the community as a community nursing

agency offering parent-child care/healtlt services,
home nursing and nutritional support Often the
kruisverniignig is part of a larger organization which
also provides home help and social work services.

The parent-child care/health service% provide%
well-baby and toddler-clinics, and screening for
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PKU/CHT. (t is instrumental in carrying out the
national vaccination programme and provides
individual support to parents with special needs.
The often specialized community nurses will
make housecalls when appropriate. The parent
and child health services are funded by state leg-
islation with an additional annual subscription to
a kruisvereniging (approximately 50 guilders).
Nearly all parents with preschool children are
members of such an association. The kruisvereing-
lugs together cover a full national network.

The NICW is the national institute responsible
for research and development on behalf of health
and welfare services in an extensive field covering
the elderly, homecare. young people, refugee
facilities and local welfare work. It incorporates
the Centre for Professional and Vocational Affairs
and the Information Centre on Care and Welfare.
The institute is primarily concerned with innova-
tion and improvement in the quality of the work
in the field. It promotes a coherent approach to
this work. Most of its activities are undertaken in
close collaboration with field agencies in the form
of projects. Its products are intended for service-
providers and include professional manuals,
descriptions of models, training programmes,
conferences and surveys of the current state of
and developments within the care and welfare
sectors.

Within the MIM project the institute was
instrumental in the development and publication
of practical products:

the 'coordinators handbook' on how to start the MIM

programme in a kruisvereniging Tins book is geared

toward health visitors specialized in child health and

welfare;

--t1 book On the theoretical background of the method and

essence of the programme;

the results of an action-research project,

the programme sequence of cartoons and home visiting

checklist,

The Dutch materials were based on the car-
toons and other materials of the Irish Community
Mothers Programme from the Eastern Health
Board in Dublin Dutch mothers helped to
choose the most appropriate themes After that
they were instrumental in the adaptation process
of the cartoons. This was needed to take into
account the cultural differences between Irish and
Dutch mothers. Finally the mothers helped to
adapt the accompanying descriptions of the car-
toons

Programme aims
The programme aims are similar to the Irish

Community Mothers Programme. but MIM puts
more emphasis on pedagogiLal support The pro
gramme seeks not only to improve the effective-
ness of primary health education directed toward
parents from socioeconomically disadvantaged

groups, hut is also directed toward refugees and
displaced persons. The programme wishes to
empower mothers. Simultaneously however, it
influences the organization of care as provided by
the kruisvereniging

Programme results so far
At present the programme is being implement-

ed in a limited way by similar associations
throughout the country. The programme has
been instrumental in Breda in enhancing the qual-
ity of ongoing parent support activities. A clear
understanding of the range and type of questions
from parents to the "experienced"' community
mothers has also influenced practices at well-baby
clinics. For example, the Programme plays a sup-
portive role in delivering health education infor-
mation. The experienced community mothers
make a clear distinction between health educa-
tional advice with a link towards screening activi-
ties (inoculations. sight, physical development)
and pedagogical support (importance of mothers'
role in speech and cognitive development, talk
and play with the baby).

Parents receiving the service appear as a rule to
be increasingly self-reliant and confident. Also
the programme increases the outreach effect of a
kruisvereniging. On a programme level, MIM offers
much more time for individual attention and tai-
lormade support. Despite a difficult economic cli-
mate within kruisverenigingen, where there is a shift
away from preventive health activities due to lack
of funds, the tentative results of the MIM project
are favorable to warrant further activity in starting
a national experiment.

The original programme started in 1991 with a
preparatory phase and ended in April 1994 with a
programme report and four publications. All doc-
umentation is available in Dutch. The action-
research results show that mothers of different
social backgrounds benefitted from the pro-
gramme. Because of the encouraging results from
this action-research project it is now possible to
talk to other interested directors of care about
using and extending the programme to their orga-
nization.

At present, there are four organizations work-
ing or just starting to work (September 1995)
with the programme. They are situated M differ-
ent locations in the Netherlands. Their financing
comes trom different sources. One association has
rearranged budget parameters with permission of
the regional health insurer, another receives a
subsidy from the local municipal authority. A
third is using funding from a charitable founda-
tion. Breda itself has funded the continuation of
MIM by exercising costcutting measures. It
appears that other organizations could use similar
budgetary measures to finance their participation
in such a programme
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III Further activities
Some directors ot the kruisverempigen are very

interested in the effects of the programme. These
directors are considering participating in further
research on health benefits and costs. We are
planning to establish a national consortium con-
sisting of all participating agencies and the origi-
nal stakeholders to ensure that quality of care is
assured and support is guaranteed. We are at pre-
sent in the middle of a promotional drive and
implementing the programme which will last until
May 1996 with the aim of finding enough organi-
zations willing to embrace the programme and
act as research sites. It is hopcd that by May 1996
enough organizations will participate in the next
stage of the effort to enable the start of a nation-
wide research project on the effects of nonprofes-
sional intervention in parenting.

Further research on the effectiveness of the
programme and innovations in childcare are a
prerequisite for future developments and a deci-
sion is needed whether or not to integrate the
programme on a statutory basis. Within the
research project, the programme will be judged
using health and welfare indicators and changes
in outcome, such as changes in health status. We
have a working relationship with the Dublin pro-
ject and hope to replicate their findings. In that
way we hope to test the effectiveness of the pro-
gramme so that with the results the decision to
fund the programme as an integral part of the
national parent-child care/health services could
be possible. We hope that as a result of research
findings and innovations in childcare the MIM
programme might be incorporated in the statuto-

ry services by the year 2000. We are presently
looking tor research funding.

As part of our information sharing efforts we
are currently planning to organize an internation-
al workshop with other early childhood develop-
ment groups in the European region. The work-
shop will take place in the Netherlands. We
would like to participate in the European network
of early childhood development with the aim of
working toward the development of a

Collaborating Centre. We hope in this way to
contribute to the accessibility of information on
the effectiveness of health promotion and health
education in this field.

For more information on the programme con-
tact: Marian Hanrahan, National Coordinator of
MIM Programme, Postbus 19152, 3501 DD
Utrecht. Tel: (31-30) 306393; Fax: (31-30)
319641. e mai M. Hanrahan@nizw.nl

I The word mother's, is used to mean the person who
nurtures or cares tor a child This may mean that the actu-
al daily caring for the baby could be done by females and
males.
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Letters to the Editor
The next issue of the Coordinators. Notebook will address the
topic of quality in early childhood programming We invite submis-

sions and communication about this topic and your related experiences

Caracas, 13th of July, 1995
I have just received the last Coordinators' Notebook, Issue # 16. I am
very grateful for that...Your publication has proved to be extremely
interesting to our group, due to the fact that we concentrate our
work with families and children who live under poverty.

During the last three years we have been working with non-
schooling children from 8-15 years of age, their families and com-
munities using the same model we developed for the preschool
children belonging to the poorest sectors of Caracas. The model is
a non-conventional, integral approach where the 'promotores' are
the key people to deliver the programme. It has been a complete
success, and has been recognized as an innovation in the realm of
nonformal education by the Biennale de LEducation et la
Formation, at La Sorbonne, Paris. April 1994, where a paper about
it was delivered.

We are almost finishing a longitudinal project about Interaction
between mothers and babies belonging to the barrios. The final
product is a Technical Report, and a 'package' containing a manual for
promotores, a manual for the mothers, a video with successful interac-
tion situations from the same mothers a.t 1, 3, 6, and 12 months of
age of the babies; an audio cassette with key themes on health and
development (based on the experience of the most needed infor-
mation). We hope to have everything ready by November '95.

Based on the interaction protect we are about to start a new pro-
ject working with mothers and babies in prison, in the unique
mother-baby prison in this country It is a very innovative pro-
gramme which has the support ot the British Council and the
British Embassy, plus the Ministry of Justice

Hoping to keep in touch with you

M. Angelica Sepulveda Leighton
Director. CENDIF-UNIMIT
Universidad Metropolitana
Apartado Postal 76819 El Marques
Caracas 1070 A, Venezuela



Bangladesh,15th of June,1995
Thank you very much for your letter which I received several
weeks ago. I am very pleased to be kept up to date with the
Consultative Group.

Last year. while still Associate Professor of Paediatrics I was
involved in starting four breastteeding corners (help centres) in 4

government hospisals in Dhaka, including the Post Graduate
Institute of Medicine and Research. Part of the activities of these
centres is to motivate mothers to breastteed. During these sessions
we encourage fathers to be present as well. We have observed that
mothers do better with breastfeeding if fathers are involved in
these antenatal sessions or at postnatal counselling sessions. Our
research is also showing that even mothers with these counselling
sessions with caesarian sections are doing better than mothers
delivering normally.

Yours sincerely,
Dr. Shameem Ahmed
Health Scientist
MCH-FP Extension Project (Rural/
International Centre for Diarrhoeal Disease Research ilCDDRB)
GPO 128 Dhaka-1000 Bangladesh

India, the 22nd of June,1995
Thank you very much for sending us two recent issues of the
Coordinators' Notebook. I find the articles very helpful, especially the
summaries of research projects as I am in the process of putting
together my ideas on a research proposal based on the series of
video films and workbooks recently completed us.

The series we have made is on Child Development (birth to 5

years) and is intended primarily for caregivers and teachers of chil-
dren in group settings, in disadvantaged locations. Generally, these
adults have not had the benefit of systematic training.

We shall greatly appreciate being included in your mailing list
for the CG and will share our activities with you.

Yours sincerely,
Ranjan Amin, Director
PRAKRITI Women's Centre
College of Home Science
Nirmala Niketan
49, New Marine Lines
Bombay, 400 020

Lao PDR, the 12th of March,1995
Thank you very much for sending me the
Coordinators Notebook. I really appreciated
seeing the Executive Summary from our
study printed in the related research sec-
tion.Following the recommendations of
that study ot traditional childrearing prac-
tices, I am now assisting the local team to
start the Early Childhood and Family
Development Project. The project is a pilot
project for two years and focusses on
Caregiver Education. We are taking the trip
in two days to Hoauphan province to plan
the project with villagers and local officials.
The project will involve developing locally
appropriate curriculum and materials on
training child caregivers at villages oi differ-
ent ethnic groups. It will also involve build-
ing and training the technical teams at the
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local and central levels It you have any new documents or materials
related to Caregiver Education at the village level we would be
interested in knowing about or receiving them

For more information on the study or project You can also con-
tact Ms Ng Shui Meng. the Education and WID Project Officer at
UNICEF Lao PDR.

Thank you for your useful work in Early Childhood Care and
Development. Please do keep in touch.

Warm regards
Somporn Phaniaruniti
UNICEF
P.O. Box 1080

Vientiane Lao PDR
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Latin America
Within the Latin American region a large number of networks per-
taining to the young child have been developed over the past few
years. These can be classified roughly as follows:

General child development communication
networks:
Red para la Infamia y Ia Familia de America Latina y

el Carthe

Thematic Networks:
The Child Rights Network (see article on p. 33

dealing with the Convention
Liga de Leaf'

Sectoral or disciplinary networks (linked to
health, psychology or education)
The International Society for the Study of Behavioral

Development (ISM)
The Centro Latinoamencano de Perinatologia (CLAP)

The Latin American Network of Educational

hiformation and Documentation (REDLIC)

An analysis of these networks is provided ir.?_ the publication.
Hacia el Fortalecuniento de Ac cionec e Interacciones en Favor de la Ninez

Infontie del Primer Encuento solve Redes de Nmez de America Latina y el Carthe.

(May 19941 which is available from:
CINDE
Cra 33. No 91-50
Santafe dc Bogota. COLOMBIA
Tel (5711256-4116 Fax (571(218-7598

Yearly symposia involving many of these actors have been orga-
nized by the Organization of American States, with the collaboration
of UNICEF, UNESCO. the Pan American Health Organization
and others. The November 1994 symposium was held in Lima,
Peru and the 1095 Symposium titled 'Programa de Desarrollo
Integral para la Infancia en Contextos de Probreza took place
September 25 to 2) in San lose Costa Rica For information about
these meetings and for publications resulting Irorn them contact:

Gaby Fujimoto Organization of American States
Department of Educational Al fairs
lith and Constitution Ave N W

,

Fax: (2021 458-3140
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Africa
The Early Childhood Development Network for Africa (ECDNA)
is moving ahead. As a result of a meeting in South Africa in
February the proposal draft of December 1994 was reviewed and
changes made. The new proposal was then shared with donor
agencies and the wider ECD community within Africa. The pro-
posal was further refined at a meeting in Uganda, August 18-22,
1995 The Uganda meeting resulted in a revised proposal that
focuses or. ,he identification, selection and description of 3-5 case
studies of innovative ECCD programmes (family-based, communi-
ty-based and centre-based). Results will be translated into policy
papers, videos, pamphlets, etc. for distribution to specific target
audiences.

The ECDNA proposal was shared at the Development for
African Education (DAE) Meeting held October 18-21 in Tours,
France. Included in the proposal is a recommendation that the
ECDNA be recognized as a Working Group within the DAE.
(Note: when this issue of the CN went to Press the DAE meeting
had not yet been held.) For more information about ECDNA contact:

Margaret Kabiru
NACECE'DICECE
Kenya Institute of Education
P.O. Box 30231

Regional
Networks

Nairobi, KENYA
Tel: (254-2) 748204,747994
Fax: (254-2) 746973

Kathy Bartlett
Aga Khan Foundation
P.O. Box 6179
1211 Geneva 6, Switzerland
Tel: (41-22) 736-0344
Fax (41-22) 736-0948
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Middle East
Over the past few years the Arab Resource Collective has orga-
nized a number of workshops/seminars designed to provide a net-
working function in the region. Dialogue 95 was another seminar
that is part of the process. It was held July 10-15 in Cyprus. The
meeting brought together practitioners and policymakers from dif-
ferent sectors who have specific responsibility for ECCD and com-
plementary programmes. In addition to the promotion of network-
ing, objectives of the seminar included: to collaborate in producing
a conceptual framework consistent with the Convention on the
Rights of the Child: to guide programming; to set priorities for
work in thc region; to organize subsequent training seminars; to
promote networking; to establish
a newsletter; and to begin the
compilation and assessment of
existing Arabic resources in
ECCD. For more information on
Dialogue 95, see page 66. For more
information on the Arab Resource
Collective. contact

Ghanem Bihi
Arab Resource Collective
P O. Box 7380
Nicosia. CYPRUS
Tel: (3572) 452670
Fax: (3572) 452539

2
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CG Secretariat
The CC Secretariat, with the collaboration of the CG participating
organizations, is putting together a World Wide Web site (Home
Page) on Early Childhood Care and Development: international
resources in support of young children (0-8) and their families.
The site will include information on ECCD, the CC, international
and regional networks, programming, policy, research, literature,
audio-visual and other resources, and key issues in ECCD. World
Wide Web links will be provided to all the major on-line resources
relating to ECCD, including the home pages for participating
organizations such as UNICEF, World Bank, and IDRC. We are
pleased to provide information and texts from programmes. projects,
NCOs, and others active in ECCD to the extent we can. We will
be establishing a data base of programme profiles, for example, and
would welcome materials describing your efforts !please send all
information on disk, in either WordPerfect, MS-Word, or another
common word processing software, and specify which software
you have used I. There will also be opportunities to participate in
moderated discussions on specific topics, and to order materials on
ECCD via e-mail from participating organizations. Through the
ECCD Home Page you should also have access to the text of all the
major international documents anti initiatives referred to in the CN.

The CG Home Page should be up and running by November. For
the address, please send an e-mail request to: cgroup@erocker.com.
Please send all papers, materials, program descriptions and book
reviews to us, on disk, at: The Consultative Group, 6 The Lope,

Haydenville, MA 01039.

UNICEF
Young Child Renaissance Envisioned f n Florence' UN I CEF Early

Childhood Development Policy Update (Florence, 31 May-6 June,
1995) by Cyril Dalais.

Thirty representatives from thirteen agencies promoting early
child development (ECD) programmes worldwide met at the
International Child Development Centre in Florence, Italy from 31
May to 6 June, 1995. The meeting, convened by UNICEF, aimed
at reviewing the interagency policy paper on ECD, "Towards a
Comprehensive Strategy for the Development of the Young
Child", adopted in 1993 by several agencies as a common basis tor
building partnership for action in ECD. and also aimed at updating
this policy paper in line with the UNICEF Basic Education Strategy
paper approved by its Executive Board on 26 May, 1995.

What did we ask the participants to do?
To review strategies set out in the booklet Early Childhood
prttelotinicnt The (-hallow and the Opportionty ( I 993), with special

reference to girls, children in emergencies. and the disabled child.

To consider the community as a major source ot support to par-
ents and other caregivers in the family, including older siblings,
and to seek mechanisms to ensure effective partnerships between
families and communities Key issues discussed were parents as
first educators. parenting and adult education

'This summary , as taken if,111 an article WI men hs. ril Dalai,. for Educatior
News the Newsletter of tile UNICIT Education Cluster luly, i(n)5 Issue N

I 3 A special report of the workshop will be included in the October issue
Education News 53
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To analyse the costing and financing of ECD programmes and
more efficient ways of monitoring and evaluating them.

Principles tor action, straiegies for better policy formula-
tion/development, advocacy, capacity building and field support
will be established from such reviews and discussions.

The Convention on the Rights of the Child (CRC) was seen as
an important tool, and as the right framework for the promotion of
the value of the family, the principles of shared parental responsi-
bilities, and the defense of children's rights. The CRC should be
used not only as an advocacy tool but also as a basis by which to
improve ECD programming and evaluation

How did we proceed?
Starting with the presentation of a position paper, country illus-
trations from Africa, Asia, Latin America and North America pro-
vided interesting contrasts.

Information was shared on initiatives led by institutions.

How did we conclude?
The Florence meeting appealed for the inclusion of ECD in a broad-

er framework of human capacity enhancement. Participants concluded
with a call for the renaissance of the young child. The following 'head-
lines" were proposed to summarize the workshop conclusions:

ECD as thefoundation t not the complement ) of basic education.

The family as the fundamental institution for young child protec-
tion, care and development under assault.

Young child and family policies called for!

Key problems identified.

Multisectoral, multilevel linkages to be forged.

From vision to action.
As a direct follow-up to this seminar UNICEF will:

Disseminate the conclusions and recommendations of the Policy
Update,

Take the Innocenti Agenda to various regions; (See description of
Thailand meeting on page 76)

Prepare a flier for circulation at the World Women's Conference
(Beijing, September, 1995) and the "Sommet de la Francophonie"
(Contonu, November, 1995). This flier will also help prepare the
way for the next EFA Forum meeting (Amman, MayJune, 1996);

Prepare a Summary Report of the Workshop and circulate it to all
participants prior to publication by the Innocenti Centre (October, 1995);

Revise and edit the papers presented at this meeting for publica-
tion in the Innocenti Centre's Child in Focus series.

World Bank
By the end of fiscal 1994, the World Bank will have lent cumula-
tively over US $745 million for projects that integrate health,
nutrition and early childcare services for young children. These
loans have been made through free-standing projects and ac part of
other social sector projects. Free-standing projects includc:

delivering services directly to childrenColomhia's Community
Child Care and Nutrition Project, Bolivia's Integrated Child
Development Project,

educating caregiversMexico's Initial Education Project,

creating awareness and increasing demandNigeria's
Development Communications Protect.

providing an integrated approach--India's first and second Integrated
Child Development Projects and the Tamil Nadu Integrated teit

International
Organizations



International Early childhood proiects which are part of other social sector
efforts include,Organizations Innovations in Basic Education in Brazil Primary Education

Improvement in Chile.

Social Development in Ecuador;

Social Rehabilitation in El Salvador,

Health. Water and Sanitation in Guyana: and

Social Development in Venezuela.
New bank initiatives are being developed. In Asia this involves poli-

cy discussions on integrated early childhood development projects
from Indonesia. the Philippines and Vietnam. In Kazakhstan and
Russia social development projects with ECCD components are being
created. In Latin America projects are being developed in Paraguay,
and in Colombia there are discussions of expanding the community
and home-based daycare centre programme In the Middle East the
Government of Turkey has requested suppor: to disseminate a pro-
gramme on parental education (see article on page 24 , And in Africa.
regional sector studies are being undertaken in three countries.
What follows is a description of the African studies

Regional Initiative in Early
Childhood Development in
Africa:Three Case Studies
Overview. The World Bank is accumulating experience in ECCD
through investments in Mexico, India, Bolivia. Colombia, Chile.
Venezuela, El Salvador and the Philippines. However, apart from a
large project on parent education through mass communications in
Nigeria. the Bank has not been involved in other parts of Africa. Yet
the need is great. In many African countries infant mortality rates and
nutritional deficiencies in mothers and children continue to be among
the highest in the world. Where child survival is less of an issue, the
challenge at hand is to go beyond physical survival and to promote
early cognitive and sociomotor development. However, before
increasing investment in Africa, three studies are being undertaken
to better understand the situation of the African child and family.

Key issues being addressed include defining the appropriate and
effective form of child development services, the organization and
management ot integrated service delivery, defining the role of the
State and the appropriate policy environment, and the costs and
financing of early childhood development services. Specific issues
of interest are being explored through case studies in Kenya,
Mauritius and South Africa.

The objectives of the project include:
Knowledge generation. To acquire a better understanding of the emerging

needs for child development services in the context of the changing
conditions of African mothers and children, and their impact on
childrearing practices and the subsequent well-being of children.

Capacity building. To develop the indigenous research base and
capacity in the area of maternal and early childhood development
by working together with African researchers, educators. NGOs,
women s groups and Government ministries

AdrocaLy To influence country and donor policy, financing, pro-
gramming and its implementation aimed at maternal and early
childhood development particularly integrated services of health.
nutrition and early education and wider family and community
support service
The Kenya case swdv has been completed What follows is a

summary of that study and a description of the studies being under-
taken in Mauritius and South Africa which are not yet complete.
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Kenya Case Study: Changing
Childrearing In Kenya
Submitted by Elizabeth Sivadeuer for the World Bank

This national study, carried out from January through May 1995,
sought to explore the effects of recent (past 10-15 years) socioeco-
nomic change on childrearmg practices, including problems facing
families with young children. Additionally, the study examined
both traditional and contemporary childcare strategies and encour-
ages all participants to make recommendations for the improve-
ment of the care of children under age three. The study utilized
small group interviews with 462 parents, grandparents, siblings,
preschool teachers, community leaders, and professionals working
with children and families in 8 districts of Kenya, representing 4
types of settings: (1) traditional/pastoralist, (2) rural/ agricultural;
(3) plantation/ tea and coffee estates; and (4) urban/high popula-
tion density. Within these districts, 4-5 locations were sampled to
provide further diversity

The most common theme in regard to socioeconomic changes
and associated problems affecting families was the issue of increasing
poverty and an array of related problems. First among these, in
terms of frequency with which different financial problems were
mentioned, was the cost of living te.g. providing food clothing,
shelter) and second was the rapidly rising costs of educating children
in Kenya. Family changes were also noted, including the rapid
transition from a communal, extended family model (in which
older relatives were available for childcare) to an individual,
nuclear family context, in which working parents were left with few
options for care, particularly for children under three. This problem
was particularly acute in plantation and urban (slum ) settings,
where parents tended to work long hours and could rarely afford a
childminder. Older siblings typically had major responsibility for
the care of younger children. In Samburuand Masai communities.
grandmothers still provided much of the under-three care

Policy and Programmatic Recommendations

Future initiatives should utilize an inclusive definition of ECCD and not
limit provision of resources to formal early childhood programmes,

Family enhancement and parent support models should be actively
explored with parents and communities in order to best meet local needs;

Ways to relieve parents of the financial burden of the rising cost of
living, particularly the costs related to schooling their children,
should be actively pursued; such approaches could include creation

i

FA

Al

International
Organizations

;$4,''''Y ItrolVe

BEST COPY AVAILABLE
56

lb+

ca,



International
Organizations

of "Community Children's Trusts", or a sliding fee scale so that
more children can participate in preschool and primary;

Home-based services to parents, mobile health clinics and training
for preschool teachers in primary health should be increased;

Intersectoral collaboration at national district and local levels
should be increased, with more active sharing of limited resources
to beneht young children and their families;

l3ifferent models of serving children under three should be actively
explored and encouraged (e.g. home-based or family childcare,
improvement of full daycare centres to better meet the needs of
infants and toddlers, and encouragement of parent cooperatives);

Feeding programmes and primary health activities should be
encouraged. if not required, in all ECCD programmes, with feed-
ing programmes in areas of greatest need (e.g. plantations, slums
and settings experiencing drought) providing 25-10% of children's
minimum daily nutritional requirements;

More flexible working cond.tions for nursing mothers should be
actively sought from employers, with an examination of maternal
leave policies undertaken; and

Community-based committees should be elected to oversee a pro-
gramme of expanded ECCD services in Kenya. which should opti-
mize local input and increase the likelihood of building on. versus
undermir,(ng or competing with, local strengths and community
contri;:, .ions.
In addition, two other priority areas to help ensure the success of

any ECCD initiative in Kenya are training and transportation. The
need for expanded training of teachers, parent education, and
training of local preschool committee members in leadership and
management are critical. Training in primary health promotion
should also be expanded. The area of transportation is critical for
District Education staff, given that their job involves community
mobilisation, supervision of teachers, and encouragement of inter-
sectoral collaboration to benefit children and families. It is further
recommended that this report be disseminated at a series of com-
munity forums, beginning with the districts which participated in
the study in order to contribute further to the planning process.

Mauritius Case Study:
Quality Child Care
Mauritius was chosen because it provides an excellent case for
reviewing the effects of the burgeoning demand for childcare
resulting from an increase in women's participation in the labor
force. Mauritius is also piloting a unique financing scheme through
a cost-sharing partnership between the Government and the pri-
vate sector

The specific objectives of the Mauritius study include:
To assess present daycare practices in terms of coverage and quality

2. To propose minimum norms and standards to he included in legislation.
3 To recommend policy and programme interventions to the Government
The study will provide an analysis of daycare centres, with a

focus on determining the quality of two basic types ot provision
These will include daycare centres that operate in the formal sec-
tor, run on a commercial basis, and home dayc.re that operates in
the informal sector. comprising services provided hy neighbors,
grandparents and/or relatives The study will include a comparison
between the quality and level of care in both models The qualita-
tive and quantitative data generated will provide information that
can serve as the basis for the framing of policies to promote early
childhood development.
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South African Case Study:
Assessment of Cost-effec-
tive Integrated Strategies
for 0-4 Year Olds
After years of lobbying by early childhood groups, the South
African Government has finally come to view early childhood
development as the starting point for a human resource develop-
ment strategy and plans major initiatives in this area in the future.
(See discussion of the process of getting early childhood on the
agenda in South Africa in the ). Evans lead article.) However, at the
present time these plans will be focussed on the inclusion of 5-
year-olds in the compulsory phase of gen-
eral education. There is now a need to
have a more adequate understanding of the
services that can be provided to very
young children (0-4 years of age).

Previous studies identified the high costs
of serving infants and toddlers in formal
centre-based programmes, which are clearly
beyond South Africa's economic resources.
What advocates have proposed is to
expand the use ot lower-cost home-based
programme options, but there has been no study to evaluate the
relative benefits and efficiency of such programmes. The present
study will focus on these questions as well as address intersectoral
linkages in programmes for this age group.The results of the study
will be provided within the context of the general situation of fami-
lies and children, and within the field of early childhood develop-
ment in South Africa. Specific data will be collected in relation to
the identification and description of on-going home-based pro-
grammes serving children from birth to 4 years of age. Existing
programmes will be described in terms of their origin and who
they serve, their objectives, coverage, the services provided, train-
ing and support for staff, constraints and lessons learned. Data will
also be collected on the costs and financing of the various models.

The methodology of the study includes the following activities:

Existing documentation will be summarised and updated to include
the most recent statistics on women in the labor force, the impact
of AIDS and other social variables,

Case studies will be prepared involving the close examination of 10
programmes, describing in detail their impact in their particular
context, the costs associated with the model and its potential for
replicability. Programs from different regions will be studied in
order to have a representative sample of geographic location. pop-
ulations targeted by race and social class, the sectors involved in
the programme, and alternative financing models;

Impact indicators will be developed. These will attempt to measure
the impact of the programme on the child, the family and the com-
munity. In terms of the child, there will be an assessment of the
child's health status and an assessment of how children are pro-
gressing in terms of their general development. In the absence of
time to do longitudinal follow-up or even tracking of children, the
study will rely on generally accepted indicators of developmental
progress. Attempts will be made to see if there is an impact on the
mothers. And effects on the community will be sought in terms of
environmental indicators (such as safety, sanitation, etc.) that
might be impacted by the programme;

Data will be gathered through individual and group interviews.
questionnaires, observations, financial statements/records, growth
monitoring records and other progress reports
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International The report on the project will synthesize the case study and provide
pointers for consideration in the development of a prototype pro.

Organizations gramme tor the 0-4 age group. The Draft White Paper on Welfare
and Social Development (currently in preparation I will contain a
National Programme of Action for Children which has prioritized
services for 0-4 year olds. The report on this study will be linked
to the guidelines in the White Paper as well as to the articles of the
Convention on the Rights ot the Child. By creating the links to
emerging state policy in concrete ways, this case study can contribute
to the development ot services for children 0-4 in South Atrica.
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USAID
As part of the reorganization of the U S Agency tor International
Development USAID in 1994 the Bureau tor Global Programs,
Field Support and Research 'Global Bureau; was established. One
ot the five 'centers of excellence in the Global Bureau is the
Center tor Human Capacity Development G/HCD1. (The other
centers are: Democracy and Governance. Economic Growth,
Environment and Population Health and Nutrition ,

The Center tor Human Capacity Development provides techni-
cal leadership research evaluation and tield support services to
3 chleve USAID strategic goals and help nations improve and
expand access to the quality and effectiveness of learning Opportu-
nities in formal, nontormal and informal educational settings.

The development of human capacitythe ability of people to
discover learn, improve and maintain which permits them to par-
ticipate at all levels of society in matters which affect themis a
lifelong learning process Beginning at birth in the family circle and
extending into the community, marketplace and formal classroom,
people gain the knowledge. cultural values, understanding and
skills required for survival, individual fulfillment and their partici-
pation in and contribution to society

Increasing human capacity is essential to promoting economic
growth, protecting the environment, limiting population growth,
improving child and family health, achieving democracy and
responding effectively to natural and manmade crises and disasters.

G/HCD is organized to achieve two strategic objectives (SOO
and three related strategic support objectives (SSOsi.
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SO I: Nations improve and expand basic
education.
SSO 1: Improved and expanded basic educa-
tion, especially for girls and women.

SO 2. Improved postsecondary and educational
traimng systems, linkages and network%
SSO 2 Workforce better prepared for sustain
able development.
SSO 3. Agency training policy procedures and
programs improved.

Basic education includes early childhood develop-
ment. ptimary and seLondary eduLation. teacher
training, adult literacy and numeracy and civic edu-
cation within the context of a national system of
education and training. Given limited resources and
serious need priority is placed on the education of
girls and women This is illustrated explicitly by two
of the seven activities which are concentrating on
improving and expanding basic education and learning
systemsnamely. hodeny Alcelma the Developmental
Needs of Youoil hildren and Their Emile. and Girls mid
Wonien's Eduothon Pmeds
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The Progeny project will provide field support for integrated. International
comprehensive, continuous and culturally-appropriate approaches

meeting the developmental needs of young children and their Organizations
families. The Girls' and Women's Education project seeks to build
local capacity to identify barriers to girls' education, develop and
implement appropriate policies, programs and practices to over-
come them and ensure increasing educational opportunities for
girls at the primary and secondary levels.

In addition, there are sixteen activities which focus on education
and training for sustainable workforce developmentthat is.
investing in people. Six of the projects are concerned with specific
aspects of education and training and ten activities provide a range
of technical assistance and support services.

G/HCD offers a range of professional and technical resources to
serve the human capacity development and related programming
needs of field missions, regional and central bureaus and other
units in USAID. These resources and their outreach and effective-
ness are enhanced and strengthened by collaboration with other
donors, private and voluntary and other nongovernmental organi-
zations, U.S. higher education institutions and private firms.

A directory of services, which describes HCD Center programs
and resources, is available on request. Write or call: Valerie Price.
Office of Policy and Programs, Center for Human Capacity
Development. Bureau for Global Programs, Field Support and
Research, Room 608, SA-18, 320 21st Street, N.W., Washington,
DC 20523-1814. Tel: (703) 875-4134; Fax: (703) 875-4157.

UNESCO
UNESCO has a series of new publications.

Training of Trainers in ECCD pack: We have published,
with the Bernard van Leer Foundation, the 5-volume
training pack, Enhancing the Skills of Early Childhood Trainers.

The training pack may be ordered through:
UNESCO Publishing, Promotion and Sale Division,
1 rue Miollis, 70032 Paris Cedex 15, FRANCE.

The unit price is US$30 or FF 150. There are no ship-
ping charges unless buyers request registered mail or
DHL delivery.

The ISBN Number is 92-3-103130-9.
To order by fax, the number is (33-1) 42 73 30 07. Payment may be

made through Visa, Eurocard or Mastercard by sending card number
and expiration date of card. American Express cards are not accepted.

Data base and Publications Series. Two more monographs have been

published in our Action Research in Family and Early Childhood series:
An Evaluation Study of Parent Schools in China,

Nourish and Nurture World Food Programme Assistance f or Early

Childhood Education in India's Integrated Child Development Services

Among the publications to be released before the end of the
year are the following:

Directory of Early Childhood Care and Education Organizations in the Arab

States, with information on 64 organizations in 12 Arab countries;
Directory of Early Childhood Care and Education Organisations in Asia

and the Pacific, with information on 360 organisations in 30 coun-

tries in Asia-Pacific;
with Childwatch International, Children's Ruilits Directory of

European Researdi and Documentation Institutions, with information oil

182 institutions in 30 European countries;
a statistical wall chart. Early Childhood Care and Education Basic

Indicators on Young Children, presenting 11 indicators for some 180

countries number ot children under 5. under 5 mortality rate,
60
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malnourished children under 5, female and male literacy rates,
total fertility rate GNP per capit- to healthcare services,
access to sate water, age group enrolled in prepnmary education,
prepnmary gross enrollment ratio.
These publications are available through:
John Bennett
The Young Child and Family Project
UNESCO
7, Place Fontenoy
75700 Paris. FRANCE
Tel: (33-1) 45 68 08 15, Fax:133-11 44 49 99 18

Christian Children's Fund
Standardised Indicators of Programme Impact Agency-Wide
Background. The Christian Children's Fund tCCF! has 20 field
offices in Latin America Asia and Africa. which, in turn, oversee more

than I 300 community-based programmes. Approximately 500,000
children are enrolled in these programmes and benefit directly
trom them. Our goal is to develop cost-effective and innovative
programmes that impact positively on the health and education of
the children and families with whom we work.

To measure our effectiveness in promoting health and education
outcomes CCF has spent the past year developing a standardised
instrument and methodology that can be used at the community
level by the families themselves. This system is to highlight programme
strengths and weaknesses by red flagging key results. In drawing our
attention to flagged data, follow-up investigation will determine
why these results (both the good and the bad) were obtained. This
information must be easily understandable and accessible to both
parents and staff In this process, we will be able to prioritize our
actions and resources so that we can continually improve upon the
effectiveness of our interventions over time.

Since CCF is a highly decentralised organisation, and the content
of our programmes is determined by the families who benefit from
them, it is a challenge to standardise any part of our work.
Historically, there have been a number of attempts to standardise
programme evaluation. In retrospect. It seems that these were too
comprehensive and the effort required to gather the data was a fatal
tlaw. In addition, issues of technology and computerisation were
part and parcel of the initial design despite the fact that the organi-
sation as a whole was at its infancy in terms of integrating this type
of technology into our programming environments. Learning from
this institutional experience. It was decided that the newly designed
system would be very simple and basic, and would require only a
piece of paper and pencil to operate. Information gathered at the

community level would be aggregated at higher levels of the organi-
sation but no new information would be added as data moved
upward through the organisation. Within these broad design para-
meters, the content of the system was very much open.
Programme Impact Measurement System Design. Our
strategy for developing standardised indicators of measurement was
to bring together some of our best field staff from both the pro-
gramme and administrative areas of our operation We contracted a

consultant with expertise in developing programme evaluation sys-
tems that operate under remote field conditions with human
resources who have minimum literacy skills This group designed

and held tested the system over the course of a year at which time
a manual was developed and introduced to the field This system
will be phased in over the next tour years so that all 1,300 projects
will he using it by 1999
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In retrospect, a number of key design decisions were made early
in the project that have helped to focus the initiative. These are

To focus measurement indicators on programme impact. not pro-
gramme activities;

To focus programme impact on children, not adults. The exception
is when there is a proven association between caretaker knowledge
or behaviours and child outcomes;

Programme impact must be measured in terms of health and edu-
cation outcomes, both broadly defined;

To measure only what we are prepared and able to act upon.
A series of sieves were used to sort through dozens of potential

indicators to arrive at the final core group. These were-

Does the indicator measure what we want to measure'

Is there a proven association between the indicator and what is
being measured?

Does the indicator yield data that it is absolutely necessary to
know, rather than lust nice to know?

Does the indicator yield data that is useful for programme planning

and managemenc

Is the object of measurement possible to measure, both technical-
ly, financially and managerially?

Is using the indicator worth the time and effort to measure

Does the indicator measure process or impact?
indicators. The net result of the sifting process was to identify 10
indicators that form the core of the standardised programme
impact measurement system. These are:

I. Infant and under-five mortality;
2. Nutritional status;
3. Immunization coverage;
4. Diarrhoea management;
5. Acute respiratory illness management;
6. Safe water access;
7. Sanitary disposal of human excreta;
8. Literacy of over-fifteen year olds, disaggregated by gender;
9. Early childhood development programme enrollment;

10. Formal and nonformal education enrollment.
Over the course of this year. 12 of our field offices will imple-

ment this system in approximately 145 of our community-based
projects (about 11% of all projects). This will cover approximately
63.000 families ot enrolled children (about 12%). The remaining
eight offices will conduct a survey of a sample of children in a sam-
ple of community-based projects. using 5 of the 10 standardised
indicators.
Data Analysis Tools or 'Red Flags'. Since our effort is to link
the programme impact data results with programme planning
resource allocation, and management decisions, it is imperative
that our analyses provide us with usable information We have
identified four types of analysis. any one of which can yield a red
flag Thcse are:

Statistical tests of significance.

One or more positive or negative standard deviations from the mean,

Comparison of CCF findings to data reported by others (e g.
UNICEF, UNDP, WHO. etc.)

Comparison of CCF findings to international standards or goals
(UNICEF WHO etc )

Ot course the key analysis is to track trends within the same pro-
grammes over time. However, in using these analytic tools this past

International
Organizations

6 2



International year we were able to discover that while we have many program-
ming areas we will want to strengthen, our programmes report

Organizations many strengths as well.
Results to date. While we designed the long-term system for
measuring programme impact over the past year. we also under-
took a parallel initiative. From lune to December of 1994, all 20 of
our held offices conducted a baseline survey on a sample ot chil-
dren in a sample of projects using five standardised health, nutrition
and education indicators The sample covered approximately
12.500 enrolled children in about 550 projects. While a report is
being prepared. we present here a brief summary of the major findings:

Approximately eight out of ten enrolled primary school-aged chil-
dren were promoted to the next grade last year. UNICEF's goal is
to enable eight out of ten children to complete primary school by
the year 2000.

78",, of under five-year-old children were found to have complete
immunizations. Our goal is to attain 90% coverage tor under-one-
year-old children.

65% of the enrolled children were reported to have received oral
rehydrauon therapy to treat a case of diarrhoea While our goal is
100% usage according to a WHO survey covering most of the
countries in which we work, they report 35% usage rates.

As would be expected malaria was found to be most prevalent in
Africa. compared to Latin America and Asia.
We found collecting data on the nutritional status of children to

be challenging. Obtaining accurate weight and height measure-
ments ot children was difficult, and determining their nutritional
status using standardised WHO tables was problematical. We
found that only a small percentage of the reported data was reli-
able. and this is why we are not reporting it. We hope to improve
upon this effort during the second year of the initiative.
conclusion. Implementing the standardised measurement system
is our critical goal for next year. However, we are looking ahead to
develop the next generation of measurement indicators. We want
to move beyond basic health and education, to identify indicators
that can measure the more developmental impact of programmes
on children. In addition. based on the sample survey results. specif-
ic health and education programmes report findings that have been
red flaaaed. using the analytical tools mentioned above We will fol-
low up and look more closely at these to determine what program-
ming lessons they hold for our organisation For more information
about the project. contact:

Mr. lason Schwartzman
Christian Children's Fund
2821 Emerywood Parkway
Richmond VA 23294-3725
Tel: (804) 756-2741; Fax:18041 756-2718

Childwatch International
Indicators for Children's Rights: a project to identify and
develop indicators for use in monitoring the implementa-
tion of the Convention on the Rights of the Child (CRC).
To ensure effective implementation of the Convention on the Rights
of the Child, so that children really benefit from the protection it
gives, practical indicators based on reliable statistical or other
data.gathering methods are required These must be easy to collect,
interpret and use not only by the Committee on the Rights of the
(Mild. but also lw UNICEF and specialised agencies of the United
Nations as well as national governments and the NGO community.
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The Committee on the Rights of the Child has called for indica- International
tors related to the various articles of the Convention, that could
meet some basic requirement such as validity, objectivity, sensitivi- Organizations
ty, comparability, accuracy and disaggregation, and has appealed to
the UN system, NGOs and the research community for assistance.
In response, Childwatch International, in collaboration with oth-
ers, has designed a project to meet the needs expressed by the
Committee. The project Involves the development of indicators to
monitor the implementation of the CRC. Through a series of coun-
try case studies, the project is developing a strategy for identifica-
tion and development of appropriate indicators. The project began
in August 1994 and is expected to be finalised by the end of 1996.

The results of the project will be presented in Country Case
Reports, as well as in a Summary Report that combines the results
and experiences of the entire study as a whole, with recommenda-
tions for future action and activities. The project will also produce
manuals and other appropriate training materials on the process of
developing and using indicators based on easily available quantita-
tive and qualitative data.
Country Case Studies. A crucial feature of the project is the
sequential implementation of a series of country case studies.
Within each country suitable indicators will be sought that can be
reported on to th.1 Committee on the Rights of the Child. The
process of conducting case studies sequentially will allow for the
testing of methods developed and provide the experience from
which conclusions can be drawn and recommendations formulated
for future studies. Through the involvement of national research
teams in the case studies, the project will contribute to capacity
building within child research and child welfare organisations in
the participating countries.

In order to identify countries that could provide relevant experi-
ence for the project and serve as a testing ground for various
approaches, the following four criteria are being applied:

1. Countries should have experience with the process of report-
ing to the Committee on the Rights of the Child on their imple-
mentation of the Convention and/or have prepared a comprehen-
sive National Programme of Action for Children. This is to ensure
that the countries are either motivated to address the issue of iden-
tifying indicators for children's rights, or have relevant experience
with seeking such indicators.

2. Countries should be in a situation that is comparable to and
representative of other countries in their region, and have socioe-
conomic and geographical characteristics of sufficient complexity
to produce a variety of living conditions for children.

3. Countries should have research communities with the capacity
to undertake the case studies, an open and easily accessible govern-
ment administration and be easy to operate in.

4. Countries should have the presence of international develop-
ment assistance organisations (UNICEF, Save the Child, Plan
International, YMCA) and local NGOs, who have the potential to
be brought into the project as cooperating partners and supporters
of the case study.

A pilot study in Senegal, concentrating on two articles of the
Convention, was completed in November 1994. The report of this
study was the subject of an expert consultation process parallel to
the European Conference on Monitoring Children's Rights at the
University of Gent, December 1 ti-14, 1994. The full case study
took place between January and April 1995. Depending on a num-
ber of factors, including securing adequate funding, case studies of
Vietnam, Thailand, the Philippines, Zimbabwe and Nicaragua are 64
likely to be carried out. Future plans include possible studies in
Armenia, Belgium and Chile.



International Preliminary Conclusions from the Pilot Study. The experience
of the case study in Senegal has led to the following conclusions:Organizations I. It is not desirable to seek a single universal set of indicators,
but rather a core of universal indicators that are appropriate to
identifiable bio-physiological aspects of child development,
together with a process and a framework that can be used to devel-
op indicators for children's rights that are culturally and nationally
appropriate.

2. It is important to work internationally towards the establish-
ment of data collection methods that are child-centred. Current
data sets depend more on the needs of agencies than the needs of
children Nevertheless the regular cIP.ta collecting methods of both
governments and non-governmental organisations often provide
raw data that can be recalculated to produce child-centred infor-
mation Moreover, there is potential for regular data collection sys-
tems to be modified in the future, at little cost, to improve informa-
tion on the progressive achievement ot children s rights.

3. Children's rights indicators require not only child-centred
data but also high degrees of disaggregation for both baseline and
monitoring indicators Th's could be achieved through recalcula-
tion of existing data.

4 An enormous amount of information about children, both
qualitative and quantitative already exists Much of this is good
quality hut varies with respect to accessibility, analysis and sheer
physical condition. One aim of the country studies will be to estab-
lish modelling procedures by which existing data sets can be rec-
onciled in order to provide meaningful information

5. Country case studies can act as catalysts for stimulating new
levels of debate, cooperation and capacity-building.

6. Fruitful lines for future development of monitoring indicators are
evident. Among these are the use of existing data collection points
(schools, clinics, NGO community projects. etc.) on a egular basis.

As the country case studies take place, meetings between coun-
try research teams are planned, to achieve a standardisation of
process and a framework for the methodologies and methods
developed for this project. These gatherings will serve as a contri-
bution to national, regional, and international capacity-building in
child research and social indicators, as the participants will be in
contact with state-of-the-art methodology and have an opportunity
to apply their experiences in an international comparative study.

In this project there is close collaboration between Childwatch
and other agencies and organisations, international and national.
These include UNICEF, Save The Children, Plan International, the
Children's Rights Centre at the University of Gent, the Conseil
pour le Developement de la Recherche Economique et Social en
Afrique (CODESRIA). and Defense for Children International.

The primary target for the results of the study will be the
Committee on the Rights of the Child, which is seeking tools to
assess the implementation of children's rights in countries that have
ratified the Convention. The information will also be of value to
inter-governmental and non-governmental organisations involved
in facilitating implementation of the CRC. Last, but not least, the
data will be made accessible to the general public through such
media efforts as the Childwatch TV Project which annually will
provide an update on the status of the world's children.

For more information on thc proiect contact,
Trond Waage
Childwatch International
P.O Box I 132
Blindern, N-0317 Oslo Norway
Tel: (47-22) 85-48-41: Fax: (47-22) 85-50-28
e-mail: childwatchOeuio.no



Meetings in 1995
Participatory
Development
Communication
and Basic
Education
February 10-11, 1995.
Needs and Perspectives within the Contextof West

and Central Africa. A Consultative Meeting on

IDRC's Programme in Development Communi-

cation.*

The International Development Research
Centre (ORO supports research projects
for sustainable and equitable development
in the world. The IDRC defines develop-
ment communication as a process that
brings together groups and communities to
identify problems. seek solutions and put
them into action. Real and lasting improve-
ment can only be achieved when people
take responsibility tor the process: partici-
patory communications ultimate goal is to
involve people in the development process

Research in Development Communica-
tion is a project, developed by IDRC.
which focuses on Sub-Saharan Africa. Nine
countries were selected as representing
regional diversity: Mali, Burkina Faso,
Senegal, Ivory Coast, Benin, Guinea.
Nigeria. Ghana and Cameroon. The project
will use participatory methodology and
include representatives from NGOs and
community movements in the areas of
health, education, literacy, rural development
and integration of women. Participatory
consultation conducted in the region at a
meeting in Ougadougou. Burkina Faso. in
November 1994, identified Participatory
Communication for Basic Education as a
priority theme. The participants decided that the

target group for the project should be women and

young girls

The meeting on February 10-11, 1995
brought together 60 participants from
Aftica, Malaysia USA and Canada to
debate the best ways to develop, orient and
structure the programme. Discussion groups
focused on the role of participatory devel-
opment communication as a tool for non-
formal basic education; the potential of
women and young girls as communicators
(roles and cultural barriers) and their specif
ic needs in relation to nonformal basic edu-
cation, training needs in participatory
development communication and related
research activities and implementation of a
regional Secretariat for the Research

Program in Development Communication.
In discussions on basic education, the

group debated definitions of basic educa-
tion and participatory communication and
examined the potential contribution of par-
ticipatory development communication.
The discussion on women and young girls
focused on the obstacles and barriers facing
women in the process as well as their role
and potential. Another group attempted to
define the training needed, its target partici-
pants, objectives and content, while a fourth
group came up with a concrete plan to estab-
lish a regional secretariat tor the project.

For further information on the IDRC
Project contact:

Guy Bessette
Senior Programme Officer
IDRC.CRDI, 250 Albert St.
Ottawa. Ontario K1G 3H9, CANADA

or
Alioune Camara.
Senior Programme Officer
Regional Office for West and Central Africa
IDRC, B.P. 11007. CD Annex
Dakar, Senegal

Children's Television
Charter, presented
at the World Summit
on Television and
Children
Melbourne Australia, March 1995.
Report submitted by Feu), de los Angeles Bautista,

Field Representative. Consultative Group on ECCD
A Children's Television Charter was devel-
oped and presented at the World Summit
on Television and Children, held in
Australia in March, 1995. At the Summit
the Charter was discussed in depth by dele-
gates from over 70 countries. It was then
revised by a representative group of Summit
delegates

The Charter is conceived as a worldwide
television industry commitment to princi-
ples embodied in the United Nations
Convention on the Rights of the Child
which has been ratified by over 90% of the
world's governments.

The Charter will be circulated for
endorsement to children's television indus-
try leaders worldwide, including all 637
Summit delegates The Charter will be
made public to ensure that viewers have a
standard against which to judge provision
for their children Telecasters and producers

* This report was written hv Fva Kupidura and miluded in the international ounul for Adult EduLation
(ICAE) News No 12 1995 pg 5
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will be urged to heed its seven points when
making decisions concerning programme
production, acquisition and distribution.
Advocacy groups researchers and festivals
will be encouraged to adopt the Charter as
the standard tor evaluating service to young
people

Governments advertisers and funding
organizations are called on to recognize the
need tor stable adequate support for domes-

e,

.0,1,411 ikargar-4.

1.

tic children's television. Those companies
that endorse the Charter will be asked to
report annually on their own performance
vis-a-vis the Charter's standards. 'This report
will be a valuable strategic tool for those
companies that take it seriously," said Anna
Home President of the European
Broadcasting Union Working Group on
Childrens and Youth Programming and the
author of the first draft ot the Charter

The Children's Television Charter
As stated in the United Nations Convention on the Rights of the Child which has been

ratified by more than 170 countries broadcasters should recognize children s rights in the pro-
duction of childrens television programmes As those responsible for the world's most power-
ful and widespread medium and Its services to children we accept our obligation to entertain,
Inform engage and enlighten young people in accord with these principles Specifically

1 Children should have programmes of
high quality which are made specifically for
them and which do not exploit them These
programmes in addition to entertaining
should allow children to develop physically
mentally and socially to their fullest potential

2 Children should hear see and express
themsel%es their culture their languages and
their fife experiences through television pro-
grammes which affirm their sense ot self com-
munity and place

3 Childrens programmes should promo e
an awaielleSS and applecia ion of othei ul

tures in parallel w ith the clulds own culiu0
background

4 Children% programmes should he wide
ranging in genre and content but should not
include gratuitous scenes of %iolence and sex

5 Children% programmes should be aired
in regular slots at time% when children -ire

available to view and/or distributed via other
widely accessible media or technologies

6 Sufficient funds must be made available
to make thcse programmes to the highest
possible standards

7 Governments and production distribu-
tion and funding organisations should recog-
nize both the importance and vulnerability
of indigenous children's television and take
steps to support and protect it

\lay 29 1995
For further information about the

hildi en s Television Chat tci umtact
Feny de los Angeles Bautista
Philippine Children%
Television Foundation
12 Saint lohn Street
uhao Quezon City Philippines

Fel (6321 7q8480 702824
fas t032f 785358 798480



Indu Balagopal

.;

Dialogue 95s
First Annual
Consultative Days
Cyprus 10-15 July, 1995.
Report submitted by Indu I3alagopal, Field
Representative. Consultative Group on ECCD.

The Arab Resource Collective is promoting
the idea of Early Childhood Care and
Development in Arab societies by bringing
together the Regional Consultative
Resource Group (RCRG) and other people
working with children. The conceptual
framework was first developed in a work-
shop in May 1992, where workers in ECCD
identified the challenges and needs they
face in their daily efforts. Working with
parents and communities was adopted as
the priority challenge, and a series of local
and regional activities were organized to
develop human and material resources
responding to this challenge.

In December 1994, the regional work-
shop on Partnership for a Better Childhood
updated the challenges, while including
.more countries from the Arab region. The
various discussions held in December 1994
demonstrated that a serious effort in sys-
tematizing and expanding the regional
ECCD network was needed to consolidate,
enrich, evaluate and expand existing initia-
tives in the region. One of the ARC's objec-
tives at this stage of ECCD programmes in
the Arab world is to facilitate a collective
ownership of such programmes, and to dis-
cuss the strategy for a work plan to make
them sustainable.

In lulv 1995 the ARC convened the First
Annual Consultative Days Dialogue 95, to bring
together the RCRG and a group of partners
to develop collectively a five-year work
plan for the region There were practition-
ers, academics and other consultants who
tried to find a balance between ECCD prin-
ciples and practices without compromising
the regional culture and tradition
Rationale. During the last decade there
has been an emergence of interest, dialogue

and action to raise awareness in the Arab
society of the importance of the early child-
hood period This has resulted in institu-
tions, NGOs, individuals and occasionally
government organizations, moving from a
health-dominated focus towards a holistic,
more child-centred approach This includes
health, education and the welfare of the
child and involves partnerships at every
level There is now a global understanding
of education which fosters a more active,
interactive, independent style of learning, as
opposed to acquisition of facts and knowl-
edge through formal methods of teaching
This has a bearing on the attitudes, percep-
tion and priorities of adults living and work-
ing with young children. This change pre-
sents a challenge requiring coordinated
effort to facilitate the transition to ECCD.

The Strategy to be undertaken includes
the following:

To facilitate the collective formulation of a
philosophical framework for ECCD rele-
vant to the Arab world.

To strengthen the interdisciplinary com-
munications and partnerships for ECCD
within the region.

To provide an opportunity for exchange of
information on new initiatives in ECCD
which offer complementary and sustain-
able programmes, in order to reach an
increasing number of children, familie5 and
their communities.

To further the development of a common
professional language to facilitate the
understanding of concepts and to enable
the practitioner to communicate, exchange
and develop skills, knowledge, values and
attitudes within the ECCD community.

To identify, evaluate and encourage the
development of relevant ECCD resources
in Arabic and to facilitate their access,
exchange and use by all the partners in
ECCD.
Toward achieving this, the objectives of

the workshop were:

To develop a conceptual framework, based
on the values and culture of the family and
local community in Arab societies, inte-
grating the principles of ECCD and the
provisions of the Rights of the Child.

To agree on the priority challenges and
themes to be the focus of ARC's ECCD
regional and local activities for the next
three years

To recommend methods of networking
among workers, plan the production of
country profiles, and develop a regional
status report on ECCD.
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To establish the concept of a newsletter, to
become one of the instruments of commu-
nication and networking.

To contribute to the process of compilation
and assessment of existing Arabic resources

in ECCD
Outcome. An overall framework based on
the integrated approach to ECCD relevant
to the Arab world was taken as the refer-
ence for planning, data-gathering and
establishing local and regional networks to
improve communication and facilitate
access to available human and material
resources The framework combined Early
Childhood principles with the Convention
on the Rights of the Child to provide the
basis for ECCD programmes as well as for
the criteria to evaluate such programmes

As the first step. the principles of ECCD as
applicable to the Arab culture and practices
were analyzed and reworded to make them
more explicit and acceptable Atter extensive
and intensive discussions the principles were
agreed upon. Every word and expression had
to be carefully chosen in the translation into
Arabic, as it had to convey the exact meaning
and one that could be understood in all the
Arab speaking countries.

One of the major concerns was the ero-
sion of culture in the Arab world, with the
influence of outside cultures replacing exist-
ing beliefs, attitudes and practices with
modern ideas, thus disorienting the commu-
nity. This, combin-_.c1 with the everchanging
milieu of political unrest and displacements
in crisis and chaos, contributes to the loss of
identity of the child and family, leading to
confused communities It was established
that the tension between tradition which is
stable, and culture which is dynamic, was
inevitable, and that it was important to
value culture and respect tradition. The
challenge was to move from a purely tradi-
tional society to one which is open, without
undermining its integrity

It was pointed out that ECCD should not
dismiss the heritage accumulated by society

Meetings in 1996
Mid-Decade
Review of
Progress
Toward
Education for
All, June 1996
Background. The Framework lor Adloi: to
Meet Bask Learma Needs, adopted by the
World Conference on Education for All
Uomtien, Thailand March I990), foresees a

throughout its history, but reexamine this
heritage in view of new knowledge about
child development. These discussions were
particularly relevant for the Palestinians. In
the principles of ECCD a new dimension
was added in reference to the child's cultur-
al identify and values, and mothertongue, as
being central to the child's healthy and inte-
grated development.

Another important point was that of
valuing the role of parents, extended family
and community, as is mandated by local tra-
dition. in the education and development of
the child.

Finally, it was agreed that every child had
a right to happiness, and that adults in the
child's environment could not deny the
child this right.

During the discussions it became clear
that a common glossary of ECCD terms
needed to be developed in order to convey
the field to practitioners. The conceptual
diversity found in ECCD programmes
could be used to enrich the experiences.
ARC is in a position to encourage the
development of a common language by
facilitating a regional orientation to ECCD
through networking, initiating regional
workshops and conferences, establishing a
newsletter, enhancing ECCD resource
materials, etc.

The proposed plan includes expanding
the regional network and starting a regional
newsletter to share knowledge and experi-
ences. To achieve this, local workshops will
be organized, a regional data base will be
established, and resource materials will be
reviewed and evaluated. As an outcome of
this plan there will be an ECCD status
report developed from ECCD country pro-
files. Through this process human and
material resources for ECCD will be devel-
oped in the region

It is now planned to have a "Dialogue"
every ear to review progress and update
challenges.
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mid-decade review of progress as an oppor-
tunity for governments and organisatious to
undertake a mid-term evaluation of the
implementation of their respective plans
and adiust them as needed, and to under-
take comprehensive policy reviews at
regional and global levels

The International Consultative Forum on
Education tor All, the global-level intera-
gency mechanism for following up the
Jomtien Conference, is the designated focal



point for the mid-decade review (MDR)
process designed by its Steering Committee
dnd Secretariat. The Forum Secretariat,
based at UNESCO, will cooperate closely
with all the lomtien partners in this regard.
Purpose. The global MDR process is
intended to serve several purposes:

(i) to take stock of progress toward
Education for All (EFA) since the 1990
Jomtien Conference in respect both to the
original goals and to the current context; (ii)
to identify priorities and promising strate-
gies for overcoming obstacles, accelerating
progress. and making cooperation in EFA
more effective; (iii) to build and strengthen
partnerships among the several actors within
and outside the public sector concerned
with the provision of basic education; and
(iv) to promote renewed commitment to the
goals of achieving Education for All within a
defined timeframe.

The MDR process and results will enable
policymakers, planners and managers in gov-
ernment and in organisations to adiust
strategies and plans to develop and support
basic education. Insofar as the main EFA
partners participate actively in the MDR
process, it will promote dialogue and coop-
eration in implementing national EFA strate-
gies and plans. The global MDR results will
be used by several EFA constituencies
(Government, UN agencies, donors, NGOs)
to determine collective policy and necessary
cooperative action.
Scope. The MDR is forward-looking, but
grounded in an analysis of past experiences
in promoting EFA, particularly since 1990.
Basic education is understood in the sense of
the expanded vision proclaimed in the World
Declaration on Education for All. The global-level

MDR will seek answers to five questions:

What actions have countries and organisa-
tions taken in line with the Framework for
Action to Meet Basic Learning Needs?

What progress has been made globally in
respect to each of the six 'target dimensions'
proposed in paragraph 8 of the Framework.
and in respect to the EFA goals that coun-
tries set for themselves?

What new factors may affect the validity of
the targets and goals and the prospects tor
further progress toward EFA?

What changes in the pattern of investmenz
in basic education seem to be obtaining
effective results?

What problems wquire increased attention
by governments and the world community
during the remainder of the decade?
The MDR will also take into account the

relevant objectives and commitments adopted

by the world community since 1990 at certain
major conferences dealing with development.
notably the 1992 Rio Conference on the
Environment, the 1994 Cairo Populations
Conference, the 1995 Copenhagen Social
Development Conference, and the 1995
Beijing Women's Conference.

While all countries are invited to partici-
pate in the MDR, the focus will be on the
progress achieved in the developing coun-
tries which face the most challenges in pro-
viding EFA. The Forum's own limited fund-
ing will be used to support the MDR process
in the developing countries and regions.
Process. The Forum will invite national
governments, major intergovernment and
bilateral organisations and key groups of
NGOs concerned with basic education to
review their respective EFA actions and
plans. The Forum will propose general guide-
lines for conducting and reporting on these
micro-level reviews. These will be important
in themselves as well as constitute the main
inputs to regional and global MDR activities.

The principal focal point for the country-
level MDRs will be the Ministry of
Education or another designated EFA mech-
anism (commission, task force, interrninister-
ial committee). The national focal point is
expected to work with representatives of
other concerned government departments
(including Planning and Finance), the teach-
ing profession, NGOs active in EFA, the
business community, the media and other
international and external partners. Each
country will work out its own MDR process,
which should be open, participatory and
include at least one national meeting on
EFA, as well as public information activities.
The MDR process should be useful in itself,
as well as producing useful 'products' such as
reports, studies and strategy documents.
Countries are expected to submit a report on
their MDR findings to the Forum as an input
for regional and global analyses of progress
toward EPA.

In order to ensure obtaining information
on key aspects of Education for All a variety
of initiatives will be undertaken:

A number of country case studies will be
carried out under contract by competent
national institutions and/or researchers. The
case studies arc expected to generate infor-
mation that will contribute to or comple-
ment the national MDRs in the selected
countries;

Desk studies will be carried out to analyse
existing documentation in basic education
since 1990 to identify significant achieve-
ments, trends and problems for each of the
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major regions and significant universal
issues that need to be addressed by the
intc, national community.

Regional policy review seminars will be
held to examine and validate the analysis of
EFA progress for each maior region and for-
mulate proposals for consideration by the
governments concerned and by their exter-
nal partners.

A survey of donors and intergovernmental
organisations will focus on the significant
changes in their policies and inodalities of
cooperation since 1990. their experiences
in supporting EFA, their perception of EFA
progress. and their plans tor the immediate
future.

The collective reviews of NGOs actively
engaged in basic education will bring
another set of perspectives into the global
MDR process,

Media coverage of the MDR will be sought
at key moments during the entire MDR
process. Various EFA advocacy and infor-
mation activities will be organised by the
competent services of the UN system
using specialised and mass media channels;

The involvement of the international busi-
ness community will be sought, as it consti-
tutes untapped resources for basic education.

The outcomes of the several MDR activi-
ties will be analysed and distilled into a
report tor examination by the Forum at its
third meeting, planned for 1996 The final
MDR report, including the Forum's conclu-
sions and proposals will be distributed to all
governments and submitted to selected
meetings in 1996 and 1997 dealing with
education and related policy issues.

Pubiications and Videos

The Twelve Who Survive:

Strengthening Programmes of

Early Childhood Development

in the Third World.

PAPERBACK. SECOND EDITION) BY

ROBERT C; MYLRS.

HIGH/SCOPE PRESS

Enhancing the Skills of Early

Childhood Trainers

BY KATE TORKINGTON

AND CAW'. LANDI

PLIBLIY D BS UNESCO

This highly acclaimed book is now in paperback. making it possible
for this important work to reach a much larger audience. Originally
published in 1992. in the reprint of this book Robert Myers has
added an afterword which provides reflection of what has been
learned and accomplished since the book was first published. The
book is available for US $14.95. plus shipping and handling, from:

High/Scope Press
600 North River Street
Ypsilanti. MI 48198
Tel: (313) 485-2000; Fax: (313) 485-0704
Bulk orders are also possible.

This training pack was developed to support the Training of Trainers
effort that was begun in Africa in February 1995. The pack consists
of five parts. each of which is a separate booklet I. Introduction to
the training pack, 2. Delivering effective training, 3. Guide to the
development of the voung child 4 Rationale for experiential/partici-
patory methods: and 5. Resource list. As noted in the introduction,
"This Training Pack is intended to persuade not to prescribe We
want readers and users to take from the Pack whatever fits comfort-
ably with themselves and their work, to use the suggestions if and
when it suits them and to be creative in adapting the ideas to their
own circumstances and inventing new ones. The Pack can be used by
individual trainers or by groups of trainers It will probably be most
effective if a group of trainers meet together to discuss issues raised in
the Pack and try out the activities. It can also be used by individual
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trainers as a self-learning Pack." It is available from UNESCO for
150 French Francs, US $30 For information write to:

UNESCO Publishing, Promotion and Sales Division
1 rue Miollis
70032 Paris Cedex 15 FRANCE
Fax: (33-I) 42-73-30-07

Quality has become a priority issue for all concerned with early
childhood care and education services. Starting from the premise
that quality is a relative and dynamic concept based on values and
beliefs, the book examines how the definitions of quality are estab-
lished and who is involved in their establishment. The editors advo-
cate that the process should involve a range of stakeholder groups,
including children, parents, staff, care providers, researchers,
employers and community. A key issue that emerges is the need for
new and creative approaches to the development of inclusionary
processes in the definition and attainment of quality care.

Valuing Quality examines how quality is defined and by whom.
Contributions from 18 authors in 6 countries bring an International
perspective to the book's discussion of quality in early childhood
services. The authors suggest many ways in which to develop prac-
tice from a values-based concept of quality.

Issues covered include: Involving parents and children in defining
quality, research and evaluation, training and curriculum, and work-
ing in ethnically diverse societies. The book is designed for parents,
practitioners, researchers and policymakers. It is available for
US $19.95 plus shipping and handling from Teachers College Press.

Teachers College Press
1234 Amsterdam Avenue
New York, New York 10027

It is expected that by the year 2000 only one out of every twenty chil-
dren born will fail to survive to age one. Thus it seems urgent for us to
begin focusing our attention away from questions of survival. We
must now address the quality of life that millions of once imperiled
infants will have as children. To achieve this paradigm shift in our
agenda will once again require creating a union of policy, technology,
investment and consensus about the "post-survival" child's life.

This book examines one critical dimension of that life: the oppor-
tunity to acquirethrough schoolingskills, knowledge, attitudes.
and habits that foster personal. community and national develop-
ment. Specifically the present study reviews bow health and nutrition fac-
tors may impinge on a child's ability to participate in or take full
advantage of schools. This book represents an original and concrete
way of dealing with education opportunities and eliminating major
learning obstacles. In particular, Dr. Levinger's Active Learning
Capacity model represents a new and important conceptual tool for
integrating basic education reform with health, nutrition and com-
munity-based initiatives. This model can serve as a road map for pro-
moting optimal growth. development and learning for all children.

The UNDP, Division for Global and Interregional Programmes,
in association with the Education Development Center and USAID,
is presenting this book to stimulate a dialogue among national and
international agencies, universities and individuals committed to
improving the nutrition, health and school performance of children.

Valuing Quality in
Early Childhood Services;

New Approaches to

Defining Quality
EDITED BY PETER MOSS

AND ALAN PENCE

Nutrition Health and
Education for All

BY BERYL LEVINGER
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Towards A Children's

Agerida: New Ola (lenges for
Social Denelotmew

LUNI rs. SA\ I. 1111 (.1 411 DRI N

N1AR(..it 1995

By addressing such topics as the effects ot health and nutrition on a
child's school performance active learning capacity policy and tech-
nical environments, this book intends to facilitate information
exchange and the decision-making process leading to the judicious
allocation or reallocation ot financial and human resources. The peo-
ple involved in this processspecifically the ministers of education,
health and planning and international agency officialsmay wish to
consider the methodology tor addressing the child's needs and aspi-
rations discussed herein.

The book is available free of charge To order a copy, contact:
Frank Hartvelt
UNDR Room FF12-102
One LIN Plaza
New York. New York 100 1 7
Tel (212) 906-5858; Fax: (212) 906-6350

This incisive and constructive document prepared tor the 1995
World Summit on Social Development, argues that the status of chil-
dren in a country should be used as a thermometer of development.
Picking up on current efforts to put people and their needs at the
centre of decision-making ( rather than economic growth) the report
makes a strong case for giving children an equal place with adults as
policies and programmes are discussed. The welfare and treatment of
children is a key test of a society's commitment to human and social
development because: Ii children are the most powerless group in
society. 21 childhood is a once-and-for-all window of opportunity for
biological and social development: 3) failure to support development
in childhood has permanent and irreversible effects for indit idual
children and has a massive impact on society's capacity to develop;
4) children are social actors as much as adults; and 5) children's expe-
rience of their treatment by adult society will mould their own
approach to social development. Still, children continue to be "invisi-
ble" in many social policies, for at least five reasons:

Their productive contributions to society are not recognized:

A 19th Century. Western. vision of childhood dominates the
thinking of policymakers.

Adults pursue their own interests;

Children seldom arc allowed to participate in policy discussions,

There is a failure to collect child-specific information.
Suggestions are made in the report to overcome these difficulties.

A 'Children% Agenda" is set out, providing 10 basic principles to
which social policy and practice should adhere And the report calls
tor:

measures that enable adults to combine their childcare and produc-
tive roles effectively,

using more tax revenue for childcare and child development,
including more investment in pre-primary and primary education,
primary healthcare and community-based childcare:

development ot additional resources for female literacy and education;

protection of investment in women and children during policy
reforms or economic adjustment,

monitoring the impact of key policy measures on children;

recognition of children s contribution to economic, social and cul
tural lile by including them in data sets and by disaggregating data
by age as well as by gender,



development of mechanisms to include children's views in decisions
which affect them and to allow them to participate in public debates;

reforms of legal frameworks to promote the best interests of children
(as outlined in the UN Convention on the Rights of the Child).
This document can be obtained from:
Save the Children
17 Grove Lane. London SE5 8RD, England

Because UNICEF is the main international organisation with a man-
date to promote policies and programmes affecting the welfare of
young children, it is important to try to keep abreast of UNICEF's
approach to early childhood care and development (ECCD) pro-
gramming. The present ECCD strategy of UNICEF is set within a
more general policy within UNICEF directed toward providing
basic education for all, as pledged at the World Conference on
Education for All held in Jomtien. Thailand in March 1990.
Accordingly, we present a brief description and review of the
UNICEF pamphlet titled, UNICEF and Basic Education, which presents
priorities, policies and goals for the year 2000.

The focus of UNICEF policy and of this pamphlet is on achieving
universal primary education (UPE). taking the following guidelines
for action into account. Programmes should:

adopt a systemic and holistic approach to basic education
and development;

build a unified but diversified primary education system;

expand while improving quality;

focus on female education;

start early with parents and the family;

make adult education an important supportive strategy.
Strategies to be pursued in achieving basic education for all

include:

revitalizing the primary school network;

targeting the difficult-to-reach through complementary
non-formal approaches;

emphasizing and monitoring learning achievement;

enhancing national and local capacity;

establishing local area-based planning, managing and
monitoring for UPE;

strengthening popular participation. social mobilisation
and public monitoring;

determining priorities for complimentary elements
(e g.attention to the young child, adult basic literacy);

identifying and disseminating relevant information on
successful experiences;

focussing on the nine High Population Countries
and on EFA in Africa.
Commentary:
I. ECCD appears in the UNICEF programme as a "supporting

strategy" for efforts to improve and expand primary education. It is
not recognized as good in its own right or as a separate component
of basic education, as set out in the lomtien Declaration in 1990.

2. At the core of the UNICEF approach to ECCD is the educa-
tion of parents and family

3. The wording of the section of the pamphlet dealing with "start-

UNICEF and Basic
Education.

UNICEF,

THE EDUCATION CWSTER,

NEW YORK. 1994
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ing early with parents and family' suggests a 'compensatory" view
of ECCD The text is as follows 'Relevant early childhood pro-
grammes are necessary to compensate for the deprived family and
community environments of many children This viewpoint con
trasts with a more constructive" one in which ECCD programmes
build on the positive elements in a given environment

Start Right. The Importance

of Early Learning

in Li ikr,-P >11 IFR BALL L.( ;Nix /N

RnyAi

ENcoutiAci \ii NT 01 0 IF Aizr,,

NiANLII st TURN( . \

CON1s11 itt r RSA
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The explicit intention of this report is to influence preschool poli-
cy and practice in the United Kingdom The presentation provides
an excelle-c model for those who would translate research and
evaluation information into implications for policy and practice.
set out in an orderly and clear way At the outset, the report exam-
ines research evidence and experiences from other countries in
order to define good practice in preschool education. It concludes
that early learning matters. but there are important impediments to
progress in this area, that quality counts and that a new solution is
needed to provide universal entitlement to eaily ;earning. This
review is followed by an analysis ot the patterns of daycare and
preschoin provision in the UK. looking ( for each type of provi-
sion) at the percentage of children covered approximate costs to
parents. hours, ages of children admitted, staffing and training,
ratios of staff to children. and administrative responsibilities. The
conclusion reached from this analysis is that "The current situation
is little short of a national scandal." Then. 'good practice" is
defined (see below ) and a practical programme is offered to realize
the vision of good practice. Seventeen recommendations are pre-
sented, addressed to parliament, educators, parents, communities
and the Government.
Good Practice. A particularly interesting feature of this report is
as attempt to define "good practice", a topic that is approached in
several ways. At one point, the following key factors to success of
an early learning programme were identified: 1 I a curriculum
which encourages active learning. 2 ) well-trained staff of the highest
quality. and 3) the involvement of parents in 'a triangle of care.
Adequate resources and political will were also mentioned as keys
to success Subsequently, common features of good practice were
set out These are:

Clear aims and objectives integrating education and care, and
with targets tor growth ' v specified ages.

Broad, balanced and developmentally-appropriate curriculum;

A variety of learning experiences which are active relevant and
enjoyable. encouraging purposeful play ,

Development of warm and positive relationships.

Well-placed. stimulating secure and healthy environments;

Commitment to equal opportunities and social iustice
In addition to these general features. several more specific attrib-

utes of good pi actice were mentioned including: systematic plan-
ning, assessment, and record keeping, satisfactory adult/child
[alms; continuity ol care. consistent stall development partnership
with parents and families, liaison with the community, and effec-
tive procedures for monitoring and evaluating the quality of prac-

This report is available Irom

RSA, 8 lohn Adam Street
London. WC2N 6172,
The price of 15 pounds includes postage and packing
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This book represents the culmination of 15 years of research by
Cigdem Kagitcibasi, a Turkish psychologist who was educated in the
West (see the article describing her research on page 241 The vol-
ume examines both the theoretical and practical aspects of crosscut-
tura! psychology. It places development within a tunctional context
which links the child, family and society as they are embedded in
culture. The author presents a portiait of human development from a

refreshingly different view the view from the other side, from the per-
spective of the majority world. In a world seemingly dominated by
American psychology, Dr. Kagitclbasi proposes a crosscultural orien-
tation as a corrective to the culture-bound perspective of much of
Euro-American psychology.

Analysing human development in context, while avoiding the pit-
falls of extreme relativism, this work studies development with an
inclusive, holistic and ecological perspective, focusing on the devel-
opment of the self and of competence. In so doing, it also attempts
to bring together the cultural context with universal standards and
psychological processes. It proposes a theory of family change
which challenges some commonly held assumptions about the
impact of modernisation, and links theory and application while
examining the role of psychology in the social change process.

The book will be available in both cloth and paper in November
1995, from:

Lawrence Erlbaum Associates. Inc.
10 Industrial Avenue
Mahwah, NJ 07430
Tel: (201) 236-9500; Fax: (201) 236-0072
e-mail orders to: orders@leahq.mhs.cornpuserve.com

The M.S. Swaminathan Research Foundation is publishing the
SURAKSHA Series. The SURAKSHA Series documents innovative
programmes of Early Childhood Care and Education in India, espe-
cially those which address the intersecting needs of women, young
children and girls. Carefully researched and written by scholars in
the field, each study looks in depth at one programme, highlighting
its achievements, philosophy and goals.

The series as a whole represented the rich diversity of experience
within the country, with a range in terms of geography, auspices and
organizational pattern. Scholars and students of Child Development
and child welfare would find the series an invaluable source of infor-
mation, as would policymakers, voluntary agencies and others con-
cerned with programming for women's and children's development.
Partial funding for publication of the series has been received from
the Aga Khan Foundation, India. Titles in the series include:
Set I Volumes 1-4

1. Home Away from Home. Family Day Care in Bombay. By: Vrinda Datta
2. In Sight On site: Daycare for Construction Workers' Children. Mobile

Creches. New Delhi. By: Margaret Khalakdina
3. Little School on the Hill: Child Education in Community Development

Society for Integrated Developed of the Himalayas. Mussoorie. By: Vasudha loshi

4. For the Sake of the Children: NGO-Government Partnership itt Child Care.

Urmal Trust, Bajju, Rajasthan. By: Kashyap Mankodi
Set II Volumes 5-8

5. Children of the Union: Creches for Women Tobacco Workers Children. Self

Employed Women's Association, Ahmedabad. By: Harshida Pandit
6. Moving up to School. Community Preschools for the Rural Poor

Palmyrah Workers' Development Society, Martandam, Tamil Nadu.
By. S. J. P. Karikalan

Family and Human

Develoinnent Across Cultures:

A View from the Other Side.

tiY CICDEM KAGITCWASI.

LAWRENCE ERLBAUNI

ASSOCIATES, 1995

SURAKSHA Series

M.S. SWAMINATHAN

RESEARCH FOUNDATION
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7. Another Kind of Child Care: Alternatives for Rural Women. Mahila
Samakhya Gujarat. By: Rajalaskshmi Sriram

8. Working Hand in Hand: NCO-Government Partnership in Child Care. Bal
Niketan Sangh, Indore. By: .Iyoti Sharma

The case studies arc available in two sets Set 1 (Numbers 1-4) is
now available Set II (Numbers 5-8) are due for release in December
1995. Each set costs US $5.00. Money orders should be made out to
the M.S. Swaminathan Research Foundation Materials will only be
sent once funds have been received. Orders should be addressed to:

M.S. Swaminathan Research Foundation
3rd Cross Street
Tyramine Institutional Area
Madras, 000 113 INDIA

Early Childhood

Development: The World

Bank's Agenda

This brochure, first published in English in 1994 has
Into Spanish and French. Copies are available from:

Mary Thung
Human Resource Development
World Bank
1818 H St N W
Washington D C 20433
Tel: (202) 473-3427: Fax (202) 521-3234
e-mail: myoungRqworldbank.org

This quarterly newsletter features short reports on recent work of the
Population Council's Research and Program Divisions and Center for
Biomedical Research. Population Briefs provides summaries of the near-
ly 400 reports produced annually by the Population Council, making
the information generated by the Population Council available to a
wide audience of individuals interested in population issues.

Most of the work reported in the first issue. Population Briefs 1(1)
January 1995. was undertaken to elaborate major issues that were dis-
cussed at the International Conference on Population and
Development in Cairo in September. 1994, and remain high on the
world's agenda. Titles of articles included: New Strategies for Slowing
Population Growth. Redefining Family Planning Programs, Progress
in Male Contraceptive Research, Feeding a Growing World, Gender
Inequalities and Demographic Behavior, Children in Large Families,
and Middle East Research: Family, Gender, Policy and Reproductive
Health. For more information about the Newsletter contact

Judith Anderson Masslo, EditorWriter
Population Briefs
Population Council
One Dag Hammarskjold Plaza
New York New Thrk 10017
Tel: (212) 339-0500: Fax. (212) 755-6052
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December 11-13,1995
UNICEF, in Thailand

A workshop to review the new UNICEF policy on ECD and to
exchange ECD experiences across Latin America and Asia will be held
in Bangkok from December 11-13. 1995. Participants will include
UNICEF ECD Project Officers, government and non-government
counterparts. and selected resource people from both regions.
Presentations will highlight innovative approaches to ECD, lessons
learned from their implementation, issues related to costs and financ-
ing of the programmes and areas of further research and experimenta-
tion. Country participants will be helped to review their ECD pro-
grammes and develop plans of action for the next two years, and ways

to establish and strengthen regional and subregional ECD networks
will be discussed For further information contact:

Cyril Dalais
Education Cluster
UNICEF (DH-40A)
Three United Nations Plaza
New York. New York 10017
Tel: (212) 702-7283 Fax: (212) 702-7149
or
Sheldon Shaeffer
Regional Education Advisor
East Asia and Pacific Regional Office
19 Phra Atit Road
Bangkok. 10200 Thailand
Tel: (662) 280-5831; Fax: (662) 280-3563

March 6-10,1996
Comparative International Education Society:
Bridging the Gaps,in Williamsburg, VA

For information contact:
Ken Kadlec
Conference Manager, IIE
1400 K. Street, NW
Washington D.C. 1005-2403
Tel: (202) 326-7771; Fax: (202) 326-7709
e-mail: KKadletY!IIE.org

t3EST COPY PAII.ABLE



April 9-12,1996
The Task Force for Child Survival and Development.

Children First: A Global Forum, Atlanta, Georgia, USA

This invitational forum will include representatives
from the six

regions of the world who best exemplify practices and models of

excellence that have improved children's physical and mental health,

education and social development. The approximately 360 partici.

pants will focus their attention on the lives of children around the

world with an emphasis on children who are healthy and ready to take

part in a global community. The sponsors of the meeting include the

Task Foir.e for Child Survival and Development. The Carter Center,

UNICEF. CARE, Centers (or Disease Control and Prevention, the

State of Georgia, the Annie E. Casey Foundation. the Whitehead

Foundation. the U.S. Committee for UNICEF, Emory University, the

Child Welfare Institute, the American Public Welfare Association and

the U.S. Department of Health and Human Services. For further

information contact:
Susan Yelton. Project Director

The Task Force for Child Survival and Development

The Carter Center
One Copenhill
Atlanta. GA 30307

Tel:1404/ 872-4860; Fax: (404) 872-9231

Calendar
September 5-811996
Association for Women in Development,

1996 Forum, Washington D.C. USA

The theme for the Forum will be progress toward implementation ot

WID policies that have emerged from the platforms for action of five

recent world conferences: The Beijing Fourth UN Conference on

Women, the Copenhagen World Summit on Social Development. the

Cairo Conference on Population. the Vienna Conference on Human

Rights, and the Rio Conference on Environment and Development.

The International Programme Committee, chaired by Karen

Mulhauser is interested in identifying three or four WID issues on

which to focus during the Forum. There will be issues that were

addressed in the conferences listed, which would benefit from discus-

sion within the AWID Forum. The Forum will focus on implementa-

tion issues. At the Forum darticipants will have the opportunity to par-

ticipate in substantive educational and informational exchanges with

representatives of multilateral institutions, embassy representatives

and others who can influence both national and international policy

For more information on the )996 AWID I-ururn, contact:

Karen Mulhauser
International Programme Committee, AWID 1990 Forum

AWlD
1511 K Street NW. Suite 825

Washington D C 20005

Tel: (202) 628-0440; Fax. (202) 628-0442

e-mail awid(Tigc apc org

79 11111111_



,.--';.- -...

..;. i' .;.,_:..s.::'4,,z, ....4.
. : ; .. ..... ,, .0:

.:

The Coordinators Notebook, a publication

of the Consultative Group on Early
Childhood Care and Development.
is published twice annually.

Co-directors: Judith L. Ev7.ns
Robert C. Myers

Editor: Ellen M. U.:lc'

Design/Production: Maureen Scanlon
Susan Bergeron-West

Printing: Graphic Printing Company,
West Springfield, MA

For subscription information,
please contact Judith L. Evans,
6 The Lope, Haydenville, MA 01039 USA

° 0

All



THE CONSULTATIVE GROUP ON EARLY CHILDHOOD CARE AND DEVELOPMENT (CG) is an inter-

national. interagency group dedicated to improving the condition of young children at risk. The
CG grounds its work in a cross-disciplinary view of child care and development

Launched in 1084. the CG has taken as its main purpose the fostering of communication among international
donor agencies and their national counterparts. among decision-makers, funders. researchers, programme
providers, parents and communities with the goal of strengthening programmes benefitting young children and

their families

The Consultative Group is administered and represented by its Secretariat The Group includes a broad-based
network ot participating organisations and individuals who share a commitment to fostering the well-being and
healthy development ot young children. Administrative backstopping is provided by the High/Scope Foundation.

The Coordinators' Notebook is pp--pared by the Secretariat of the CG with support from the Aga Khan Foundation, the

Bernard van Leer Foundation. Save the Children USA, UNICEF, UNESCO USAID and the World Bank.

GOALS

To INCREASE ME KNOWLEDGE BASE The CG gathers. synthesizes and disseminates information on

children's development, drawing from field experiences, traditional wisdom and scientific research.

TO SERVE AS A CATALYST The CG works to increase awareness of issues affecting children, develop-

ing materials and strategies to help move communities, organisations and governments from rhetoric

to practice, from policy to programming.

To BUILD BRIDGES The CG fosters networking among those with common concerns and interests,

working across sec' ' divisions, putting people in touch with the work of others by organising meet-

ings, by dissemina.., diformation through publications, and by serving as a communications point.

TO SERVE AS A SOUNDING BOARD The CG engages in dialogue with funders and decision-makers

about developments in the field, providing the base for policy formulation, planning, programming

and implementation.

Members of the Secretariat occasionally provide technical assistance to individual organisations in
programme design, implementation and evaluation, and in the writing of technical papers and reports.

The Coordinators' Notebook is produced twice annually It is one of our networking tools. Each issue fo-

cusses on a particular issue or topic, as well as offering network news. We try to provide information
on the most appropriate research, field experience and practices to benefit individuals working with
young children and their families. We encourage you to share this information with the other net-

works you take part in Feel free to copy portions of this Notebook and disseminate the information to

those who could benefit from it Please let us know about any programmes or efforts benefating young

children and their families in which you may be involved

For further information and to subscribe contact:

Dr. Judith L. Evans
6 The Lope

Haydenville, MA 01039 USA
Tel (413) 268-7272 Fax (413) 268-7279

e-mail: cgrouptg.crocker.com

The Consultative Group can also be reached through:

Dr. Robert C Myers
Insurgentes Sur 4411

Ed 25-304
TIalcoligia

I) F ;4430, MEXICO
Tel/Fax (52-5) 5730924
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CG Secretariat
UNICEF House, DH-40C

Three United Nations Plaza
New York, New York 10017

Tel. (212) 702.7233
Fax: (212) 702-7149


